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Timberlake Farm

Dear Reader,

     At this time when there is growing concern for the world – for global warming, for the economy, for  sustainabilty – it is 
good to hold the image of a “more profound world”  that offers an imagination so different from the consciousness of our time.

     We feel a certain heartache when we realize how much we live on the surface of reality and fail to make a connection with 
the hidden wholeness and depth of the world.  As Thomas Berry has said, we have grown autistic to this more profound world.  
We are sense-oriented in our understanding.  We objectify the world and ask how we might use and fix it.  

     As we ponder this more profound world, we wonder if the real crisis of our time has not so much to do with the long list of 
problems we presently face – global warming, corporate corruption, pollution – as it has to do with our consciousness itself.  
How might our way into the future look different if we were to replace a consciousness that objectifies with a  consciousness 
that reveals the sacred unity and creative interdependence of humanity and the Earth? What new social forms might emerge 
from an understanding of Earth as sacred community?

     Rather than beginning with plans for “saving the world,” Thomas Berry suggests that “the recovery of Western civiliza-
tion from its present addiction to use, as our primary relation to each other and to the world about us, must begin with the 
discovery of the world within.”2

1 Thomas Berry, Evening Thoughts:  Reflecting on Earth as Sacred Community (San Francisco:  Sierra Club, 2006), 138.
2 Ibid, 39-40.
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As we look up at the starry sky at night and as, in the morning, we see the landscape re-
vealed as the sun dawns over the Earth – these experiences reveal a physical world but 
also a more profound world that cannot be bought with money, cannot be manufactured 
with technology,   cannot be listed on the stock market, cannot be made in the chemical lab-
oratory, cannot be reproduced with all our genetic engineering, cannot be sent by e-mail.  
These experiences require only that we follow the deepest feelings of the human soul.1  

  ~ Thomas Berry��(YHQLQJ�7KRXJKWV���5HÁHFWLQJ�RQ�(DUWK�DV�6DFUHG�&RPPXQLW\
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   And that is where we begin our work at the Center.  We 
begin with the “world within,” based on our understanding 
that our primary relation to the world around us is at the 
heart of the problems we face today. 

     In particular, the Center is exploring new understand-
ings of what it means “to know”  the world that both chal-
lenge and inform assumptions that underlie contemporary 
education.  

     Thomas Berry addresses this realm of knowing in his 
book, Evening Thoughts:

Both to know and to be known are activities of the 
inner form, not of the outer structure of things.  This 
inner form is a distinct dimension of, not a separate 
reality from, the visible world about us . . .  One of 
WKH�PRVW�UHJUHWWDEOH�DVSHFWV�RI�:HVWHUQ�FLYLOL]DWLRQ�LV�
the manner in which this capacity for inner presence 
to other modes of being has diminished in these past 
few centuries.3

     In this issue of Chrysalis, we explore new work offered 
by three teachers who have participated in our national 
program for educators:  The Inner Life of the Child in Na-
ture:  Presence and Practice.  One is a middle school  sci-
ence teacher in an independent school, one a high school 
science teacher in a public school, and one a sociology 
professor in a private university.  All three work with ado-
lescents and young adults whose lives are embedded in 
the consciousness of our time.   All three have developed 
practices that bring their students into new  inner ways of 
knowing and relating to “the more profound world” in this 
world.

     Marti Canipe, in “Silence, Thoreau and a Covenant,”  
initiates a practice of silence in nature for students who 
feel the pressures of their high-achieving world.   One 7th 
grader wrote:

I’m busy with life.  There are so many tasks that I 
need to complete, so many goals I need to accom-
plish.

People expect so much from me, and I’m busy trying 
to give these people what they want from me.

3 Ibid, 39-40.
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$JDLQVW�WKLV�EDFNGURS���0DUWL�SURYLGHV�WKH�RSSRUWXQLW\�IRU�VLOHQFH�DQG�UHÁHFWLRQ�LQ�QDWXUH���$�ZKROH�QHZ�ZRUOG�RSHQV�XS�IRU�
the students, as revealed in the following poem written by an 8th grader:

  How great was the silence the world once knew?
� � (YHU\WKLQJ�XQGHU�LW�ÁRXULVKHG�DQG�JUHZ�
  Where did it go?
  Why don’t we know? 

     Randy Senzig, in “The Evolution of a Science Teacher,” was caught up short one day by one of his students who expressed 
despair in the face of  the environmental crises he was passionately laying out before the class.  This encounter marked the 
beginning of Randy’s journey beyond standard science  to a new Earth Wisdom that arises from an integration of analytical and 
intuitive ways of knowing.   Beholding, journaling, imagination and creativity are nurtured as pathways to know the natural 
world. 

�����$QG�/LVD�0DULH�3HORTXLQ��LQ�´*URXQGLQJ�+LJKHU�(GXFDWLRQ���5HÁHFWLRQV�RQ�2SHQLQJV�DQG�2EVWDFOHV�WR�(DUWK�&HQWHUHG�
3HGDJRJ\�µ�FRQIURQWV�WKH�FXOWXUDO�LPSHUDWLYHV�RI�KLJKHU�HGXFDWLRQ���´*LYHQ�WKDW�WKH�VDFUHG�FRZV�RI�REMHFWLYLW\�DQG�HIÀFLHQF\�
serve to legitimate human control of the natural world, the reconnection of children with nature requires teaching that expands 
bases of knowledge and understanding beyond the rational to include the subjective, non-rational, and immeasurable.”  

     In our own work with adolescents and young adults at the Center, we know that a deep capacity for inner presence  to other 
modes of being resides just below the surface of their world of texting, sentence fragments and virtual co-presence.   But the 
allurements of this virtual world are great and need to be balanced with many opportunities for them to bring themselves into 
relationship with “a more profound world that . . .. cannot be sent by e-mail.”   We are grateful to Marti, Randy and Lisa for 
pointing the way.

Warm regards,

Carolyn Toben, Founder                                              Peggy Whalen-Levitt, Director

The Center for Education, Imagination and the Natural World
A Brief History

� 7KH�&HQWHU�IRU�(GXFDWLRQ��,PDJLQDWLRQ�DQG�WKH�1DWXUDO�:RUOG�ZDV�HVWDEOLVKHG�DV�D�QRQ�SURÀW�RUJDQL]DWLRQ�LQ�0DUFK������
in a public/private partnership with Timberlake Farm, a 165 acre earth sanctuary located in the foothills of North Carolina.  
The earth sanctuary was placed in a conservation easement with the Conservation Trust of North Carolina in 2001. 

 During the 2000-2001 academic year, the Center invited a group of educators to participate in a series of retreats with 
ecotheologian Thomas Berry (The Dream of the Earth) and writer/educator Richard Lewis (Living by Wonder) entitled “The 
Biological Imperative:  Nature, Education and Imagination.”  These retreats marked the beginning of our work with educa-
tors in which we considered the question “Can we establish a new form of dialogue between ourselves and the extraordinary 
phenomena that make up our living universe?”

 From 2002-2006, the Center offered a yearlong intensive program for educators entitled “The Seventh Generation Teach-
ers’ Program.”  Through a series of three retreats, teachers shared their own ecostories, kept a nature journal, and transferred 
new ways of listening and responding to the natural world to their practice as teachers.  Seventy-nine teachers participated in 
WKLV�SURJUDP�GXULQJ�LWV�ÀUVW�IRXU�\HDUV���

 During the Fall of 2006, our work with educators took the form of a new two-year program, “The Inner Life of the Child 
in Nature:  Presence and Practice,” funded by a grant from the Compton Foundation.  Now in its third year, this co-research 
program continues with the support of the Kalliopeia Foundation and attracts educators from all over the country.  

 The Center’s Programs for children and young adults have served over 6,500 young people from more than 50 public 
and private schools in the foothills of North Carolina since the Center’s inception in the Fall of 2000.  The Center’s approach 
to working “small and deep” with children and young adults is realized in our present offerings including “Awakening to 
Nature,” “The Poetry of Nature,” “Native American Journeys,”  “Children of the Forest,” and our one-week nature camps in 
the summer.  

 In the Fall of 2004, the Center initiated Special Design programs for schools and groups.  Through programs tailored to 
the needs of a particular learning community, the Center has created a wide range of Special Design Programs for schools, 
churches, and universities that bring children, young adults and educators into a deep personal connection to the natural 
world.  These programs offer many possibilities for educators to partner with the Center in creating a compassionate human 
presence to the Earth.

 The Center publishes a biannual newsletter, Chrysalis, which reaches an international audience.  Published since the Fall 
of 2004, Chrysalis is a forum where thoughts on the relationship between the inner life of the child and the natural world are 
exchanged, as well as a vehicle for making Center programs visible to the general public.  

 Now in its tenth year of existence, the Center was invited to make a presentation about its “Inner Life of the Child in 
Nature” program at the Child/Spirit Conference in Chattanooga, Tennessee on November 8, 2007.   In recognition of its 
distinguished service in carrying forward the work of Thomas Berry, the Center was awarded the Thomas Berry Award by the 
Greensboro Public Library on November 10, 2007.  

 The Center’s work is now reaching wider audiences through publications and television. An article about the Center’s 
work with children, “Ten Caterpillars Yawning,” appeared in Earthlight: Spiritual Wisdom for an Ecological Age, edited by 
Cindy Spring and Anthony Manousos in 2007. In the summer of 2008, the Center was featured in a North Carolina Public 
Television segment of Simple Living on the child’s relationship with the natural world that included interviews with Thomas 
Berry, Richard Louv, author of Last Child in the Woods, and Joseph Cornell, author of Sharing Nature with Children, Journey 
to the Heart of Nature, and Listening to Nature. The Center’s work will soon be featured in the forthcoming book, For the 
Love of Nature: 101 Solutions for the Restoration of Biodiversity, by Briony Penn and Robin J. Hood with Guy Dauncy.
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Silence, Thoreau, and a Covenant
by

Marti Canipe

Framework of the Practice

     My students generally come from very high-achieving families who have been successful in their material lives.  In many 
cases this leads to a great deal of pressure put on these students both by their parents and themselves.  Even as middle school-
ers they worry about establishing a competitive position to get into the “right” colleges and universities. Many of my students 
regularly complain about being “stressed-out” by all that they need to get done.

I’m busy with life.  There are so many tasks that I need to 
complete, so many goals I need to accomplish.  
People expect so much from me, and I’m busy trying to give 
those people what they want from me.

-B’nai Shalom Seventh Grader

The Inner Life of the Child in Nature: Presence and Practice
A Two-Year Co-Research Program for Educators funded by the Kalliopeia Foundation

Since its beginnings in 2000, The Center for Education, Imagination and the Natural World has worked closely with ecotheo-
logian Thomas Berry to re-imagine the child’s relationship with the natural world.  Seminal to these conversations is the fol-
lowing quote from Thomas Berry:

There is a certain futility in the efforts being made – truly sincere, dedicated, and intelligent efforts – to remedy our 
environmental devastation simply by activating renewable sources of energy and by reducing the deleterious impact of 
WKH�LQGXVWULDO�ZRUOG���7KH�GLIÀFXOW\�LV�WKDW�WKH�QDWXUDO�ZRUOG�LV�VHHQ�SULPDULO\�IRU�KXPDQ�XVH��QRW�DV�D�PRGH�RI�VDFUHG�
presence primarily to be communed with in wonder, beauty and intimacy.  In our present attitude the natural world 
remains a commodity to be bought and sold, not a sacred reality to be venerated.  The deep psychic shift needed to 
ZLWKGUDZ�XV�IURP�WKH�IDVFLQDWLRQ�RI�WKH�LQGXVWULDO�ZRUOG�DQG�WKH�GHFHSWLYH�JLIWV�WKDW�LW�JLYHV�XV�LV�WRR�GLIÀFXOW�IRU�VLPSO\�
WKH�DYRLGDQFH�RI�LWV�GLIÀFXOWLHV�RU�WKH�DWWUDFWLRQV�RI�LWV�EHQHÀWV���(YHQWXDOO\��RQO\�RXU�VHQVH�RI�WKH�VDFUHG�ZLOO�VDYH�XV�1 

In considering the education of children and young adults in our culture, we have come to believe that this “deep psychic shift” 
that Thomas Berry refers to is the central task of our time. To what extent does the schooling of children contribute to their view 
of the natural world as a commodity?  How might we create a context within which children awaken to the wonder, beauty and 
intimacy of the natural world?  What might be done to restore a sense of the natural world as a sacred presence in the lives of 
children? These are the questions that have concerned us.
 
In response to these questions, the Center initiated a two-year program in the Autumn of 2006 entitled “The Inner Life of the 
Child in Nature: Presence and Practice,” designed to prepare educators to develop capacities to nurture the deep inner faculties 
of imagination and intuition in children and young adults, and to create contexts within which children and young adults are 
given the opportunity to develop a bond of intimacy with the natural world. 

Each year, the Center accepts a new class of twenty educators into “The Inner Life of the Child in Nature:  Presence and Prac-
tice” program.  The group is comprised of teachers, parents, child psychologists, guidance counselors, religious educators, child 
care providers, naturalists, college professors, and others who are entrusted with the care of children or young adults and who 
indicate a deep interest in developing capacities for nurturing a relationship between the inner life of the child/young adult and 
the natural world.

'HVLJQHG�DV�D�FR�UHVHDUFK�DPRQJ�SDUWLFLSDQWV��WKH�SURJUDP�XQIROGV�RYHU�WKH�FRXUVH�RI�WZR�\HDUV��'XULQJ�WKH�ÀUVW�\HDU��SDU-
ticipants come together for Saturday retreats in the Fall, Winter and Spring, as well as a two-day retreat in the summer. In the 
second year, participants develop a practice in consultation with Center staff and reunite for a retreat in the Summer during 
which practices are shared.   The program is intended to be a meaningful sequence of experiences that build one upon the other.  
Therefore, we request that participants make a commitment to attend every session and complete readings and assignments 
prior to each retreat.

,Q�WKH�ÀUVW�\HDU��ZH�IRFXV�RQ�´3UHVHQFHµ���WKH�GHYHORSPHQW�RI�LQQHU�FDSDFLWLHV��ERWK�LQ�RXUVHOYHV�DQG�LQ�FKLOGUHQ�DQG�\RXQJ�
adults that enable us to form a bond of intimacy with the natural world.  In the second year, we focus on “Practice” – the devel-
opment of new ways of working in the world.  

At the Center, we try to create a meaningful context for our programs by paying close attention to the rhythm of the day.  Re-
WUHDWV�EHJLQ�ZLWK�D�PRPHQW�RI�VLOHQFH�LQWHQGHG�WR�TXLHW�WKH�PLQG�DQG�FUHDWH�D�ÀHOG�RI�UHFHSWLYLW\�IRU�WKH�JURXS���(YHU\�UHWUHDW�
LQFOXGHV�VROR�WLPH�LQ�WKH�QDWXUDO�ZRUOG��WLPH�IRU�UHÁHFWLRQ�DQG�VKDULQJ��WKH�IHOORZVKLS�RI�VKDUHG�PHDOV�DW�OXQFK��DQG�SUHVHQWD-
tions related to the theme at hand. 

Applications can be downloaded at www.beholdnature.org or requested by contacting Peggy Whalen-Levitt                             
at the Center at beholdnature@aol.com or (336) 449-0612.

1 Thomas Berry, Foreword, When Trees Say Nothing by Thomas Merton, edited by Kathleen Diegnan, Notre Dame, IN:  Sorin Books, 2003, pp. 18-19.

A Never Ending Friend

You can feel alone among people
But, Mother Nature is always by your side
The sun will smile down on you
The trees will protect you
And the river is a never ending source of life
Next time you feel alone
Go outside
Because Mother Nature will heal your heart ache

      -Alli Lindenberg
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     It was with this thought in mind that I set down my dedicated intention for my yearlong practice.  The guiding thought behind 
my practice would be the question: How can I help my students connect with the healing and renewing power of the natural 
world?  I had seen the capacity of my students to make deep connections to the natural world through days spent at Timberlake 
Farm.  I hoped to give them a place and the ability to bring this into their “regular” lives.

     Each class begins their day with a “morning meeting” which has as one of its goals to build a classroom community.  I uti-
lized part of this time on a semi-regular basis, meeting with each of the three middle school classes in our outdoor chapel.  The 
outdoor chapel provided an ideal space for this practice.  I chose the chapel for several reasons.  One is its physical location, 
nestled amongst the trees at the edge of our schoolyard.  As a chapel, it is also imbued with a spiritual quality that is essential 
to the goals of my practice.  Finally, it is located just outside of the middle school wing of our building and I hoped that seeing 
it would remind my students of the times we spent there.

     I started my practice with the goal that I would meet with each class of students once a month throughout the duration of the 
school year.  Due to the time constraints of our schedule, each meeting would last only for a short time.  Each gathering had a 
single idea as its focus to facilitate looking deep rather than wide.  In reality with the demands of a tight schedule and special 
events, I meet with each class on a less regular basis.

The Practice Begins with Silence

:H�QHHG� WR�ÀQG�*RG��DQG�KH�FDQQRW�EH� IRXQG� LQ�QRLVH�
and restlessness.  God is the friend of silence.  See how 
QDWXUH�²�WUHHV��ÁRZHUV��JUDVV�²�JURZV�LQ�VLOHQFH��VHH�WKH�
stars, the moon and the sun, how they move in silence…
We need silence to be able to touch souls.

-Mother Teresa1

     I decided that our practice would begin with experiencing silence.  The world of a typical middle school student is the an-
WLWKHVLV�RI�VLOHQFH��,W�LV�QRW�DQ�HDV\�H[SHULHQFH�IRU�PDQ\�RI�WKHP�WR�VSHQG�WLPH�LQ�VLOHQFH�ZLWK�WKHLU�RZQ�WKRXJKWV���$W�RXU�ÀUVW�
gathering I gave the students a general idea of the practice we were embarking on together.  I shared the quote on silence from 
0RWKHU�7HUHVD�DQG�DVNHG�HDFK�VWXGHQW�WR�ÀQG�D�SODFH�ZKHUH�WKH\�FRXOG�VLW�LQ�VLOHQFH�IRU�ÀYH�WR�WHQ�PLQXWHV�

     The students chose spaces they were comfortable with; some stayed on benches in the chapel, others ventured to a spot on the 
JUDVV\�KLOO�DGMDFHQW�WR�WKH�FKDSHO���6HYHUDO�VWXGHQWV�IRXQG�LW�GLIÀFXOW�WR�PRYH�DZD\�IURP�D�JURXS�RI�WKHLU�SHHUV�DQG�VDW�FOXVWHUHG�
together.  As we all settled in our spots and grew still, the natural world began to emerge from the background.

�����)RU�WKLV�ÀUVW�JDWKHULQJ�,�KDG�QRW�DVNHG�P\�VWXGHQWV�WR�ZULWH�DQ\WKLQJ�GXULQJ�WKHLU�WLPH���,�KRSHG�WKDW�E\�UHPRYLQJ�WKH�DXWR-
matic pressure of “handing something in” I would encourage students to focus on their own thoughts.  Before going back in to 
start the school day, each group gathered back in the chapel space to share their thoughts.

As soon as it was quiet I felt calmed down.

In silence you can actually think and notice.

Without nature, there is no God. 

-B’nai Shalom Middle Schoolers
 

�����5HÁHFWLRQV�RQ�WKH�IHHOLQJ�RI�FDOPQHVV�DQG�SHDFHIXOQHVV�GRPLQDWHG�WKH�WKRXJKWV�WKDW�ZHUH�VKDUHG�E\�VWXGHQWV�LQ�VL[WK�DQG�
seventh grade.  Several students also commented about feeling nearer to God when they are outside in silence.  Unexpectedly, 
WKH�IHZ�UHÁHFWLRQV�RIIHUHG�E\�WKH�HLJKWK�JUDGHUV�IRFXVHG�SULPDULO\�RQ�LW�EHLQJ�KDUG�IRU�WKHP�WR�EH�VLOHQW���,�KDG�EHHQ�SOHDVDQWO\�
surprised at how well the days had gone with the sixth and seventh grade and I was troubled by the response of the eighth grade.

     
1 Mother Teresa Quotes, Think Exist (October 12, 2007), http://thinkexist.com/quotes/mother_teresa/

Site-based Educators’ Programs
The Center offers an opportunity for educators who are familiar with the philosophy of the Center to offer their own programs 
for students at the earth sanctuary.  Educators who have attended either the Seventh Generation Teachers’ Program or The Inner 
Life of the Child in Nature Program are eligible for this opportunity.  In keeping with the mission of the Center, we ask that 
participating educators design programs for children, young adults and college students that call upon their inner faculties of 
imagination and intuition and enable them to form a bond of intimacy with the natural world.  The fee for a Site-Based Edu-
cator’s Program is $125 per day.  If you are interested in this opportunity, please request an application from Center Director 
Peggy Whalen-Levitt at (336) 449-0612 or e-mail her at beholdnature@aol.com.  Once we have reviewed your proposal, we 
ZLOO�FRQWDFW�\RX�ZLWKLQ�D�ZHHN�WR�FRQÀUP�D�GDWH���3URJUDPV�DUH�OLPLWHG�WR����VWXGHQWV�

Programs for College Students
Garden Apprenticeship Program
The Center seeks college students who are interested in working in our organic garden under the direction of our garden vol-
unteer coordinator, Sandy Bisdee.  If you are interested in making a commitment to a weekly schedule of service during the 
Fall, Spring or Summer semester, please contact Sandy at sandybisdee@hotmail.com or e-mail the Center at beholdnature@
aol.com.

Programs for Adults
Nurturing a Sense of Wonder:  A Program for Parents and K-2 Educators
Led by Sandy Bisdee
March 13, 2010
1:00 pm – 4:00 pm (meet at the Treehouse)
Fee:  $40
In this program, we will explore ways to bring the inner lives of young children into a new relationship with the beauty, won-
der and intimacy of the natural world. We’ll consider how, throughout the changing seasons, we might invite children to slow 
down and experience the natural world, to take in the sounds, the smells, to feel the air, the colors and movements of the world 
around them. In addition to practices that can be used outside, we will explore practices that can bring the natural world into the 
home or pre-school/kindergarten classroom.  (Registration forms can be downloaded at our website:  www.beholdnature.org)

(This program will also be offered at the Walnut Creek Wetland Park in Raleigh on March 20, 2010.  Please see our website 
for details)

At Nature’s Pace: A Nature Retreat for Adults
Fee:  $250 per four-hour retreat
Group Size:  16 maximum (bring a bag lunch)
Please call the Center to schedule a date before sending in your registration form, available for download at our website:  www.
beholdnature.org 
 
The ever-accelerating pace of change is leading us to a hurried existence that alienates us from our deepest selves and our con-
QHFWLRQ�WR�WKH�HDUWK���7KLV�GD\�IRU�UHQHZDO�DQG�UHÁHFWLRQ�DPRQJ�WKH�TXLHW�ZRRGV��PHDGRZV�DQG�ODNHV�RI�7LPEHUODNH�)DUP�RIIHUV�
time in the present at nature’s pace.
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� $V�,�ORRNHG�EDFN�RQ�WKH�GD\V��,�ZRQGHUHG�ZKDW�KDG�EHHQ�GLIÀFXOW�IRU�WKH�HLJKWK�JUDGH���+DG�,�H[SHFWHG�WRR�PXFK�IURP�WKHP�
just because they are the oldest class?  Did I affect their experience in some way since it was the third time I had led the gather-
ing?  Did the “personality” of their class make them more reluctant to share their feelings with each other?  Most importantly, 
what should I do differently the next time we gathered?

How great was the silence the world once knew?
(YHU\WKLQJ�XQGHU�LW�ÁRXULVKHG�DQG�JUHZ�
Where did it go?
Why don’t we know?

-Alina Gabitov (Seventh Grade)

     Silence remained the focus of our practice for the next several gatherings.  As we continued to work with silence, students 
were able to move into it much more readily.  They were noticeably more at ease with moving into a calm, peaceful place within 
WKHPVHOYHV���0\�VWXGHQWV�FRQWLQXHG�WR�UHÁHFW�RQ�WKH�FDOPQHVV�WKDW�EHLQJ�LQ�VLOHQFH�EURXJKW�WR�WKHP���7KH\�H[SUHVVHG�WKH�IHHOLQJ�
that somehow when you were in silence the world slowed down.  Several commented to me that the demands of their lives tend 
to overwhelm them and that being quiet really helped bring back their focus.
  

Moving into Thoreau

     Having spent some time with their own thoughts in silence, my practice moved on to students spending some time with the 
words of Henry David Thoreau.  As we gathered for our “morning meeting” that would focus on Thoreau, we spent a little time 
exploring who Thoreau was and what he had done while living at Walden Pond.  Many of the students were very intrigued by 
his lifestyle which seemed very foreign to their lives.  After this brief introduction each student selected a quote from Thoreau 
and found a quiet spot to spend some time with his words.

     As part of this practice, I asked each student to write something while they were sitting in their quiet spot.  It could be a 
response to the words of Thoreau or just something that they felt while they were sitting in the natural world.  Some of their 
responses follow below.

“Not until we are lost do we begin to understand ourselves.”2 – Henry David Thoreau

“When you have time to think and when you are alone, you can start to think about who you really are in the world.  When you 
are lost and you have nothing to do or think about – you will think about who you are right now and who you want to become.”  
- B’nai Shalom Seventh Grader

“I often feel that whenever something goes wrong in my life, or I go to a place that is unfamiliar to me, I begin to examine and 
learn new things about myself.  When you are out of place, you go to a place inside yourself.  When I am doing my normal 
routine, I don’t have very much time to stop and think about my life.” – B’nai Shalom Eighth Grader

“If a man does not keep pace with his companions, perhaps it is because he hears a different drummer.”3 – Henry David Thoreau

“The birds are your companions.  Their chirping is the beat that guides you.  There are so many different kinds of birds, and 
each one is its own drummer.” – Evan Semon (Sixth Grade)

“Most of the luxuries and many of the so-called comforts of life are not only not indispensable, but positive hindrances to the 
elevation of mankind.”4 – Henry David Thoreau

“You don’t really need all the ‘luxuries’ to be happy.  They seem to be good things in life, but are really just obstacles in your 
way from becoming a better person.” – Jessica Papier (Seventh Grade)

2 Henry David Thoreau, Walden (New York:  Barnes & Noble Classics, 2005).
3 Ibid.
4 Ibid.

Programs for Schools & Groups

Awakening to Nature
Grades pre-school – K, 9:30 am –12:00 noon, $200
Grades 1-5, 9:30 am - 1:30 pm, $250
Number of Children:   maximum 24
“Awakening to Nature “ brings the inner lives of children into a new relationship with the beauty, wonder and intimacy of the 
natural world.  Throughout the changing seasons, children are invited to slow down and experience the fullness of each moment 
at the earth sanctuary; to take in the sounds, the smells, the feel of the air, the colors and movements of forest, creek, pond, 
garden and meadow.  Through story, music, movement and visual image, inner experiences are deepened and shared.  The day 
HQGV�ZLWK�D�KHDUWZDUPLQJ�FLUFOH�RI�UHÁHFWLRQ���:H�DUH�KDSS\�WR�DGDSW�WKLV�SURJUDP�WR�WKH�GLIIHULQJ�GHYHORSPHQWDO�QHHGV�RI�
children in grades pre-K-5.

The Poetry of Nature
9:30 am – 1:30 pm
Grades 6-12
Cost:  $250
Number of Students: maximum 24
“Whoever you are, no matter how lonely, the world offers itself to your imagination, calls to you like the wild geese, harsh and 
exciting – over and over announcing your place in the family of things” ~ Mary Oliver
Students are led along earth sanctuary trails on a journey that deepens their connection to the natural world through silent 
practices and poetry readings at special sites.  While taking in the images of each new place, students are called to write their 
own poetry of nature.  The day culminates in a poetry reading after lunch where each contribution is deeply connected to their 
H[SHULHQFHV�RI�WKH�HDUWK�VDQFWXDU\�DQG�WR�WKHLU�LQQHU�OLIH���7KH\�UHDG�SRHPV��DVN�TXHVWLRQV��DQG�VKDUH�UHÁHFWLRQV�RQ�WKH�GD\�
and their sense of belonging to the natural world. We are happy to adapt this program to the differing developmental needs of 
students in grades 6-12. 

Native American Journeys
9:30 am – 1:30 pm
Grades K-5
Cost:  $250
Number of Children:   maximum 24
´1DWLYH�$PHULFDQ�-RXUQH\Vµ�LV�D�SURJUDP�DERXW�1DWLYH�$PHULFDQV�WKDW�EHJLQV�DURXQG�WKH�ÀUH�FLUFOH���2ULJLQDO�DQG�WUDGLWLRQDO�
VWRULHV��1DWLYH�$PHULFDQ�SRHWU\��VRQJV�LQ�YDULRXV�WULEDO�WRQJXHV��RULJLQDO�DQG�WUDGLWLRQDO�ÁXWH�PXVLF��DUWLVWLF�DFWLYLWLHV��JXLGHG�
earth walks in smaller groups, exposure to everyday artifacts, discussion about food, medicine, shelter, clothing, stewardship 
and spiritual beliefs can be woven into this day together. Our time together is centered around gratitude, respect for all creation, 
silence, giving and receiving, sensorial awareness and individual gifts.  The children come away with an experience that is 
deeply connected to the natural world.  We are happy to adapt this program to the differing developmental needs of children in 
grades K-5. 

Special Design Programs
Since 2004, the Center has created a wide range of Special Design Programs for schools, churches, and universities that bring 
children, young adults and educators into a deep personal connection to the natural world. The Center welcomes inquiries from 
teachers and schools, pre-school through college. We offer many possibilities for educators to partner with the Center in creat-
ing a compassionate human presence to the Earth.

We are happy to set up an exploratory meeting with you to consider ways in which the Center might tailor a program to the 
particular needs and values of your learning community.  If you are interested in exploring a Special Design Program with the 
Center, please contact Center Director Peggy Whalen-Levitt at (336) 449-0612 or e-mail her at beholdnature@aol.com.

Applications for Children’s Programs may be downloaded from our website at www.beholdnature.org. Please call the office 
at (336) 449-0612 to arrange a date for a school group before sending in your registration forms. 



Fall 2009 7Chrysalis

“Nature will bear the closest inspection.  She invites us to lay our eye level with her smallest leaf, and take an insect view of 
the plain.”5 – Henry David Thoreau

“Observe an insect at the same level, not looking from above, not feeling like a human, feeling like that insect.” – Alina Gabitov 
(Seventh Grade)

�����$IWHU�RXU�WLPH�ZRUNLQJ�ZLWK�7KRUHDX�ZH�FDPH�EDFN�WRJHWKHU�WR�VKDUH�RXU�UHÁHFWLRQV�IURP�WKH�VLOHQW�WLPH���6HYHUDO�VWXGHQWV�
commented about how the quote that they selected randomly spoke to them and the way that they are feeling.  I have seen that 
when doing this activity with students they almost always get the “right” quote for wherever they are in their emotional lives 
at the particular point in time.

Working with Covenant

Behold

7KH�ÀUVW�WLPH�,�ORRNHG
All I saw was a tree
The second time
All the shapes appeared to me
The third time I glanced
It seemed more magical to me
The last time I looked
The spirit of the tree came to me
And now it will stay there forever
As a covenant

-Eliana Fishbeyn (Seventh Grade)

     I am blessed in the fact that my school, through a generous grant, is able to bring groups of students several times a year to 
the Center for Education, Imagination, and the Natural World at Timberlake Farm.  In the spring I accompanied our seventh 
graders on a day where they worked with the idea of a covenant.  The idea of covenant is central to Judaism and while at the 
Center the seventh grade expanded their covenant to include a covenant with nature.

     Before we left for the day, I gathered the students together to talk about what we would be doing at the Center.  I asked them 
WR�WU\�WR�OHDYH�EHKLQG�DOO�RI�WKH�WKLQJV�WKDW�´VWUHVV�WKHP�RXWµ�LQ�WKHLU�OLYHV���:H�UHÁHFWHG�EDFN�WR�VRPH�RI�WKH�WLPHV�ZH�KDG�VSHQW�
in silence at school and the calm feeling that that induced.  We agreed as a group to try and “let go” of social issues between 
peers, the stress of upcoming tests, and anything else that might cause us to not make the most of this opportunity to spend a 
day away in the natural world.

     I was pleased that the seventh graders rose to the challenge and allowed themselves to be immersed in the spirit of the day.  
I watched with great happiness as they spent solo time along the trails at Timberlake Farm.  The day closed with the sharing of 
EHDXWLIXO�DQG�SRLJQDQW�UHÁHFWLRQV�E\�WKH�VHYHQWK�JUDGH�DQG�D�VHDOLQJ�RI�D�FRYHQDQW�EHWZHHQ�HDFK�VWXGHQW�DQG�WKH�QDWXUDO�ZRUOG�

Some silence is heavy, this silence is light. 
Some silence is shallow, this silence is deep.
Some silence is mean, this silence is kind.
Some silence is hurtful, this silence is my band-aid.

-Paige Feldman (Seventh Grade)

5 Ibid.
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5HÁHFWLRQV�RQ�WKH�3UDFWLFH

When I have this time to disconnect from my structured life I feel 
really connected to nature.  Then after I go on with my life I for-
get this calming, relaxed feeling.  Nature is always welcoming and 
gives me a peaceful feeling inside.

-Jessie Winfree (Sixth Grade)

     As the school year draws to a close, I always spend time looking back over what has happened.  I ask myself what I could do 
differently and how I could do it better next year.  As I look over the yearlong practice I see successes and challenges.

     I was very pleasantly surprised by the willingness of my students to take on something that is very different from their day-
to-day lives; by the way they embraced the new experience with curiosity.  I was heartened when seventh graders stopped to 
ask when we would be doing it again.  Most of all, I was touched by the depth of caring about the natural world that so many 
of them exhibited.

     There were also challenges which will inform my practice as I continue incorporating these ideas into the way I teach.  While 
many students embraced the experience, there were those who were reluctant.  I feel that much of this reluctance is based in 
being uncomfortable with a nontraditional school experience.  I hope to help them overcome some of this reluctance so that 
they can share in the positive feelings with their peers. The logistical challenge of being able to get the time that I would like 
was one of the most frustrating parts of my practice.  Just like the students, I tend to get bogged down in the mundane details 
and things that have to be done, all of which are a barrier for me to immerse myself in this practice.

     As I move forward, this last year informs how I will teach my classes.  It brings to the forefront of my mind the need to 
keep balance in the lives of my students.  I hope to continue these silent “morning meetings” and perhaps expand the practice 
to other teachers and the lower school classrooms.  The effect that this practice has had on my students cannot be quantitatively 
measured, but I believe that it has had a positive effect on them and will continue to impact them as they move into the even 
more hectic years of high school and beyond.

7KH�FKLOO\�EUHH]H�IHHOV�QLFH�WR�PH���$V�,�VLW�RXWVLGH�LW·V�QLFH�DQG�TXLHW���
(YHQ�WKRXJK�LW·V�TXLWH�FROG�DQG�EUHH]\�LW�IHHOV�QLFH���,�KHDU�WKH�VZHHW�
birds chirping and waking for the bright day ahead.  I wake up more 
and more.  Even though it’s soothing it wakes you up and puts you in 
a good mood to start off the day.  So, as I go from class to class I’ll 
WKLQN�RI� WKLV�H[SHULHQFH�DQG�KDYH�D�JUHDW�GD\�� �$�FKLOO\�EUHH]H� IHHOV�
nice to me!

-B’nai Shalom Sixth Grader

Marti Canipe LV�DQ�(LQVWHLQ�)HOORZ�DW�WKH�2IÀFH�RI�3RODU�3URJUDPV�RI�WKH�1DWLRQDO�6FLHQFH�)RXQGDWLRQ�LQ�:DVKLQJWRQ��'&���
She taught middle school science at B’nai Shalom Day School in Greensboro, North Carolina.  She holds a B.S. in Biology 
from the University of North Carolina and studied zoology and freshwater ecology at the University of New Hampshire.  Her 
passion for nature is rooted in many childhood days spent in the woods and creeks of the piedmont of North Carolina. 

to ameliorate the suffering of all living beings.  My work with the Center at Timberlake Farm allowed both myself as a teacher 
and my students to perceive learning beyond the dominant models and contexts of higher education.  Through these direct, lived 
experiences, I have come to embrace a more diverse community of teachers in the form of a living and breathing ecosystem.  I 
have witnessed my students come to a place where they might see the “unseen,” listen to the “silent,” touch/feel the “intangible” 
DQG�FUHDWLYHO\�LQWHJUDWH�DQG�HPERG\�VFKRODUO\�LGHDV���:LWK�D�VHOI�FRQVFLRXV�FRPPLWPHQW�WRZDUGV�JHQWOH��UHÁHFWLYH�HGXFDWLRQ�
connected to the natural world, my teaching will continue to explore earth-centered pedagogies and invite students to become 
aware within an environment of birth and death, abundance and lack, action and intention.  

Lisa Marie Peloquin holds a Ph.D. in Sociology from Duke University.  She has applied her sociological training and bilingual 
skills in work with Latino immigrants and migrants in North Carolina, adults diagnosed with mental retardation and mental ill-
ness, and alternative health care centers.  Entitled “Vibrant Weave: “‘Holistic Healing’ and the Embodiment of Community in 
a Southern Mill Town,” her dissertation explored how contemporary healing practices and green lifestyles serve as a valuable 
lens through which we may re-think the nature of culture, power, and the self. As an Assistant Professor of Sociology at Elon 
University, Lisa teaches courses on women and gender studies, contemporary social theory and embodiment.  She has also 
pursued independent studies in Ayurveda and yoga.  Lisa presently serves on the Board of Directors for The Center of Educa-
tion, Imagination and the Natural World.
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 My mother often told the story that when I was three years old I stepped on a grasshopper.  As I picked up the little 
ÁDWWHQHG�JUDVVKRSSHU�,�EHJDQ�WR�FU\���6KH�VDZ�LQ�PH�D�VSDUN�WKDW�ZRXOG�JURZ�LQWR�D�ÁDPH�ODWHU�LQ�OLIH���,�SODQWHG�D�YHJHWDEOH�
garden in the back yard, found and kept a horned toad as a pet and loved to listen to the wind symphony in the pines.

     Thomas Berry speaks of the “ meadow across the creek” and the need for everyone to have a nature experience.  A number 
of years ago I traveled the same road home every day from school. The road stretched and twisted its way between communities 
DQG�VXEGLYLVLRQV�FXWWLQJ�RQO\�EULHÁ\�WKURXJK�LVRODWHG�RSHQ�VSDFHV�VXFK�DV�IDUPV���0RVW�RI�WKH�URDGEHGV�ZHUH�ODLG�GRZQ�\HDUV�
before by pumping limestone gravel and sand onto the road, leaving canals alongside the road.  This particular canal had been 
there a long time as evidenced by the large wax myrtles and oaks growing on its west side.  So, in the afternoon a long shadow 
would move across the canal and road.  It was pleasing to the eye as the sun’s glare retreated in front of the marching shadows.  
My eyes were drawn to this section each day for a moment’s respite.  There in the shadows and at the canal edge was life.  Wild-
life thrived in this microcosm.  Little Blue Herons, Great Egrets, Cattle Egrets, Green back Herons, White Ibis, and Anhingas.

     Tricolor Herons found food at the edge of the canal and refuge in the trees.  In the dark green waters with white water lilies 
DQG�ZDWHU�K\DFLQWKV�ZHUH�UHG�HDUHG�VOLGHUV�UHVWLQJ�RQ�WKH�EDQN�DQG�ORQJ�QRVHG�DOOLJDWRU�JDUÀVK�VZLPPLQJ���$V�WKH�DIWHUQRRQV�
turned into weeks and weeks into months I began to notice changes.  Arriving one day I found a group of earth-moving vehicles 
SDUNHG�LQ�WKH�ÀHOG�EHKLQG�WKH�WUHHV�DQG�ZD[�P\UWOHV��6RRQ�D�EXOOGR]HU�EHJDQ�WR�FKHZ�XS�WKH�VRXWK�HQG�RI�WKH�FDQDO�DQG�VSLW�
sand into the far end of this watery refuge.  Daily, foot-by-foot, the bulldozer and its waste of sand clanked forward.  I saw the 
destruction each day as the shadows lengthened and the canal shortened. I also noticed that the animals, especially the birds, 
were not leaving but moving closer and closer together at the north end.  Population density increased. How could there be 
enough food now? What life had already been lost under the tons of sand?  Day followed day as the struggle continued and as 
I observed. 
  

The Evolution of a Science Teacher
by

Randy Senzig

Powerpoint) create space among students for critical discussion of the nature-culture divide.  As familiar touchstones for their 
experiences at the sanctuary, students receive an “education” in the sociology of the environment, technology and knowledge.  
While at Timberlake Farm, students may then choose to expand their toolbox of learning and encounter nature as a teacher with 
a distinctive knowledge base and set of resources. 
 

Closeness with the natural world often stimulates a fundamental reversal of the relationship with the senses required for 
´QRUPDOF\µ�ZLWKLQ�VFKRRO���2XU�SHUFHSWLRQ�LV�LQÁXHQFHG�E\�ERWK�WKH�HIÀFLHQF\�RI�RXU�VHQVH�RUJDQV��ZKLFK�GLIIHU�IURP�LQGL-
vidual to individual) and by our mental preconceptions (individual training, cultural conditioning).  The natural world provides 
students with a context of learning that contrasts with the environmental realities of their everyday lives.  The “lesson” for my 
class in particular requires that students remove watches, remain silent, and leave cell phones and computers within institutional 
walls.  This alternative location of learning stimulates the awareness of the senses as both physical sensations and cognitive 
processes shaped by particular cultural location. 

 
Within nature, students may explore the ways in which their sense of sight is intimately connected to the experience of 

the self and society.  For many of my students, their most intense “exposure” to nature is the daily viewing of a screensaver on 
D�FRPSXWHU�GHVNWRS��QRW�D�IRFXVHG�YLVLRQ�RI�WKH�IRUHVW�ÁRRU���&RQWHPSRUDU\�FROOHJH�VWXGHQWV�DUH�LPPHUVHG�ZLWKLQ�D�FXOWXUH�WKDW�
is hyper-mediated and inundated by the “unreal,” if not “unnatural.”  As women’s and men’s bodies are routinely “enhanced” 
and re-created by cosmetic surgeries, even their images of the landscape are not untouched –but photo-shopped to remove those 
unsightly shadows and bulges.  Timberlake Farm presents students with a space relatively unmediated by human technologies, 
thus opening the eyes of their bodies to the distorted gaze of their culture and to the enduring eyes of the world.

In addition, the sanctuary temporarily distances students from their normal soundscape.    During their silent meditation 
ZLWK�QDWXUH��XQIDPLOLDU�VLJKWV�DUH�DPSOLÀHG�E\�XQUHFRJQL]HG�VRXQGV���7R�QDYLJDWH�WKLV�OLIH�ZRUOG��VWXGHQWV�FRPH�WR�DSSUHFLDWH�
that the GHÀQLWLRQ�RI�VSDFH�ZLWK�VRXQG�GLIIHUV�VLJQLÀFDQWO\�IURP�WKH�domination of space with sound more characteristic of 
western cultures.  With the bells, whistles and mp3s on mute, students enter an animated world that is abundant in non-verbal, 
symbolic communication.  The removal of the visual and audio cues provided by their digital watches likewise underscores that 
even time may be measured in multiple ways within the context of nature.

 
Reconnecting the child with nature re-orients students to the sense of touch as well as its more intimate sensory mode, 

taste.  Our distance and closeness with all facets of the environment is more than mere juxtaposition.  While at Timberlake, stu-
dents may experiment with the norms of contact between a person and the world.  Students are asked to remain attentive to what 
they “touch” and why they “touch.”  This connection involves a range of feelings that are emotional and sensational.  While 
ORJLVWLFDO�GLIÀFXOWLHV�DQG�LQVWLWXWLRQDO�LPSHGLPHQWV�FHUWDLQO\�OLPLW�WRXFK�IRU�WKLUW\�XQGHUJUDGXDWH�VWXGHQWV�RXWVLGH�XQLYHUVLW\�
walls, students also describe a host of emotional barriers to the Timberlake Farm excursion.  Fear of the “elements” often mani-
fests as many students hovering close to the tree house.  In their essays, students speak to their discomfort and fascination with 
one hundred minutes outside of the pace and perceived order of the classroom.  As the rich smellscape triggers their memories, 
student travels also become multidimensional in personal space as well as life history.  The natural world expands qualities of 
EH�LQJ�LQ�WKH�ZRUOG��LQYROYLQJ�DFWLRQ�DQG�SUHVHQFH�IURP�ZLWKLQ�DQG�ZLWKRXW��FRQGLWLRQLQJ�DQG�DJHQF\�DPRQJ�LQÀQLWH�OLIH�IRUPV�

  
Part IV:  Continued Re!ections

As a participant in the “Inner Life of the Child,” I was blessed with a co-creative community dedicated to the development, 
transformation and strengthening of life-giving principles.  The conversations, meditations and process of the “Inner Life” al-
lowed me to deeply question the ways in which connection with nature may serve to catalyze and support valuable teaching and 
learning. From my perspective, the quality of education ultimately remains measured by the ways in which “knowledge” serves 
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� 7KLV�SDUWLFXODU�DIWHUQRRQ��DV�,�GURYH�KRPH��ZRXOG�EH�GLIIHUHQW���7KH�FDQDO�ZDV�RYHU�KDOI�ÀOOHG�ZLWK�WKH�EXOOGR]HU·V�
sands and the birds were pushed wing to wing at the north end.    Cars and drivers traveled unaware of the destruction of nature 
just a few feet away. My car slid to a stop as it left the four-lane thoroughfare.  The shadows marched toward me as I opened 
the car door and walked toward the canal bank. The white lime sands colored my pants as I knelt down.  I felt the sadness rise 
from this tiny community.  There across the canal no more than 30 feet away a Great Egret stood alone- a good distance from the 
others.  As my eyes moved along the opposite bank counting the many birds, I came to this grand bird regally standing there as 
lord of the land with long white plumes falling from his breast. Our eyes locked. We were at the same level.  We stared at each 
other, for a time. I don’t know how long but it seemed to span epochs.  Across a great chasm we called to each other.  As the 
thick fog rose on communication between Human and Nature, we stood in a common world, the Egret and me.  Looking deeper 
LQWR�KLV�H\HV�,�VDZ�P\�RZQ�UHÁHFWLRQ�DQG�DVNHG��´ZKDW�FDQ�,�GR�WR�KHOS"µ��7KH�UHSO\�ZDV�´WHDFK�WKH�VWRU\���P\�VWRU\��WKH�VWRU\�
of the insensitive destruction of my home and that of my fellow beings, the story of living side by side, humans with nature, 
interwoven and interdependent sharing the same air and the same earth and the story of possibilities.  This was a catalyst that 
changed the way that I teach.  Helping children to look at all life and their environment differently than previous generations 
EHFDPH�P\�SDVVLRQ���,W�ZDV�D�PRPHQW�WKDW�WDXJKW�PH�WKH�LPSRUWDQFH�RI�UHÁHFWLRQ�LQ�RXU�OLYHV�DQG�RI�WKH�LPSRUWDQFH�RI�7KRPDV�
Berry’s The Great Work.  

     It is through the sharing of Thomas’ “the Meadow across the Creek” that I began to fully comprehend the meaning of my 
egret encounter. After exploring what Thomas felt about the meadow, I began to see that my experience was a life changing 
H[SHULHQFH���%HLQJ�D�VFLHQWLVW��,�WRRN�7KRPDV·�ZRUGV�WR�KHDUW��´:KLOH�ZH�KDYH�PRUH�VFLHQWLÀF�NQRZOHGJH�RI�WKH�XQLYHUVH�WKDQ�
any people ever had, it is not the type of knowledge that leads to an intimate presence within a meaningful universe.”1   It took 
an encounter of being in the presence of other beings to hear the voice of nature, and to feel the connection between us. Thomas 
also writes “…no effective restoration of a viable mode of human presence on the planet will take place until such intimate 
human rapport with the Earth community and the entire functioning of the universe is reestablished on an extensive scale.”2   I 
have accepted the voice of nature to teach this message to my students.

������5LFKDUG�/RXY�ZULWHV�RI�D�QHZ�GLVHDVH�DPRQJ�FKLOGUHQ�DQG�\RXQJ�SHRSOH�WKDW�KH�UHIHUV�WR�DV�´QDWXUH�GHÀFLW�GLVRUGHU�µ3  Many 
\HDUV�DJR�RQ�DQ�(YHUJODGHV�ÀHOG�WULS�WKHUH�ZHUH�WZR�IHPDOH�VWXGHQWV�ZKR��DIWHU�GLVHPEDUNLQJ�WKH�EXV��UHIXVHG�WR�OHDYH�WKH�VLGH-
walk for a hike along a trail in the Everglades.   They were visibly afraid.  After encouraging them to walk on the trail I asked 
TXHVWLRQV�WU\LQJ�WR�ÀQG�UHDVRQV�IRU�WKLV�EHKDYLRU��7KH\�WROG�PH�WKDW�WKH\�KDG�JURZQ�XS�LQ�DQ�DSDUWPHQW�FRPSOH[�LQ�0LDPL�ZKHUH�
signs proclaimed, “Do not get on the grass” and the playgrounds were covered with asphalt . . . so they knew that there were 
dangers in grass and other natural surfaces.  We got through that and were able to go on the hike together. 

     And Rachel Carson spoke of the need to have an adult to share nature with.4��$V�,�UHÁHFW�RQ�KHU�ZRUN��,�KDYH�FRPH�WR�XQGHU-
stand that my Grandfather was that adult to me. I dug holes around the fruit tree as he told me about Native Americans’ way of 
fertilizing fruit trees, followed him into the neighborhood to collect oak leaves to mulch and compost the azaleas and camellias, 
DQG�ZDWFKHG�WKH�VXQ�ULVH�DV�ZH�ZRXOG�HQFLUFOH�DQG�KHUG�XS�KXQGUHGV�RI�ÀGGOHU�FUDEV�WR�EDLW�RXU�KRRNV�IRU�VKHHSKHDG�ÀVKLQJ�RQ�
the jetties of the St John’s River.  He would tell me that “you have to learn these things” - they make you part of this life.    So, 
I grew up, went to college, found professors passionate about science and I fell in love with the science of ecology.

     My formal science education was standard science. We studied processes, structure and function. I learned it all in the lecture 
URRP�DQG�LQ�WKH�ODE��0\�XQLYHUVLW\�WUDLQLQJ�ZDV�YHU\�W\SLFDO�DQG�DQDO\WLFDO����,�XVHG�WKH�VFLHQWLÀF�PHWKRG�WR�XQGHUVWDQG�WKH�
SDUWV�DQG�IXQFWLRQLQJ�RI�WKH�HDUWK���%XW��,�ZDV�WKH�KDSSLHVW�DQG�PRVW�H[FLWHG�ZKHQ�P\�ERWDQ\�WHDFKHU�WRRN�XV�RXW�LQ�WKH�ÀHOGV�
and forests of South Georgia or made us go to search for new plants to add to the herbarium. In my senior year the department 
introduced a new course – Ecology.  I was hooked. I had found relationships in university work and science.  The very relation-
ships that my grandfather had taught me years before were now being explained in a science text and in class. Now, it began 
to become clear.

1 Thomas Berry, The Great Work (New York:  Bell Tower, 1999), p. 15.
2 Ibid, p. 19.
3 Richard Louv, /DVW�&KLOG�LQ�WKH�:RRGV���6DYLQJ�2XU�&KLOGUHQ�)URP�1DWXUH�'HÀFLW�'LVRUGHU (Chapel Hill, NC:  Algonquin, 

2005).
4 Rachel Carson, The Sense of Wonder (New York:  HarperCollins, 1998), p. 55.

0\�´6HOI�DQG�6RFLHW\µ�XSSHU�OHYHO�VHPLQDU�LQYROYHV�WKLUW\�VWXGHQWV�LQ�D�ÀIWHHQ�ZHHN�VWXG\�RI�VRFLRORJLFDO�VRFLDO�SV\FKRO-
RJ\���)URP�D�GLVFLSOLQDU\�SHUVSHFWLYH��WKH�FRXUVH�LV�GHVLJQHG�WR�HQJDJH�VWXGHQWV�LQ�D�VXVWDLQHG�UHÁHFWLRQ�RQ�WKH�ZD\V�LQ�ZKLFK�
social forces impact our sense of self and relationship with others.  The primary subject matter of the social sciences, such as 
sociology, evidence the anthropocentrism and androcentrism of western thought in general.  Relegating “nature” to the terrain 
of physical science, most sociologists restrict their attentions to the thoughts and activities of men.  Standard courses on the self 
DQG�VRFLHW\�GHÀQH�WKH�VRFLDO�DV�VHSDUDWH�IURP�WKH�ZHE�RI�OLIH�ZH�FDOO�´QDWXUHµ�DQG�SURFHHG�WR�SODFH�PRGHOV�RI�SHUVRQDO�DJHQF\�
and human organization within a two-legged cultural vacuum.  

A more empirically accurate approach to social interaction would recognize that human beings make sense of life through 
the use of multiple sense organs within a living and breathing environment.  I explain to students that they should anticipate 
readings and activities that are “touch-y-feel-y,” not in a therapeutic sense but in an empirically measurable, individually pal-
pable form.  My course adopts an alternative model of human knowledge/understanding that requires a conscious relationship 
QRW�RQO\�WR�ZKDW�ZH�VHH�EXW�DOVR�WR�ZKDW�ZH�WRXFK�IHHO��KHDU��WDVWH�DQG�VPHOO���%\�IUDPLQJ�WKH�FXUULFXOXP�LQ�WHUPV�RI�WKH�ÀYH�
senses, I strive to de-center the parameters of existence and identity from a purely human, rational and disembodied lens. 

 
2Q�WKH�ÀUVW�GD\�RI�FODVV��,�EHJLQ�WR�SUHSDUH�VWXGHQWV�IRU�WKH�UDQJH�RI�LGHDV�DQG�H[SHULHQFHV�WKH\�ZLOO�HQFRXQWHU��HPSKDVL]-

ing course participants must be willing to look upon the “self,” “society” and even “reality” not as the truth but as the conse-
quence of temporary, shared beliefs.  A primary analytical goal of a “Self and Society” class is to present personal autonomy, 
individual identity, and even human consciousness as inextricably linked to the values of an ever-changing, impermanent col-
lective.  Given the peripheral, if not “invisible,” status of nature within the study of the human, reconnecting students with the 
natural world in fact provides an auspicious window into perceiving the limits of “normal” awareness and behavior.

7KH�VLJQLÀFDQW�GXUDWLRQ�RI�VWXGHQWV·�VRFLDOL]DWLRQ�LQWR�IRUPDO�V\VWHPV�RI�HGXFDWLRQ�GLFWDWHV�WKDW�,�IUDPH�WKH�LQWHUIDFH�EH-
tween my students and the natural world in pre-meditated ways.  For better or for worse, norms of what higher education looks, 
sounds and feels like are so profoundly internalized that even their brief absence often translates into “nothingness” within the 
eyes of my collegiate consumers.  In a nutshell, no Powerpoints, no texts messages, no emails, no video mean “no point.”  For 
example, the 165-acre earth sanctuary at Timberlake Farm comprises a massive, wild green-space compared to a classroom 
WKDW�VHUYHV�WR�´HQOLYHQµ�WKH�VFKRODUO\�FULWLTXH�RI�WKH�LQÁXHQFH�RI�´WRWDO�LQVWLWXWLRQVµ�RQ�KXPDQ�FUHDWLYLW\�DQG�PRYHPHQW���:KLOH�
WKH�FODVV�VHVVLRQ�DW�WKH�VDQFWXDU\�FOHDUO\�IXOÀOOV�D�FRXUVH�REMHFWLYH�IURP�WKH�SURIHVVRU·V�VWDQGSRLQW��VWXGHQWV�FRQVLVWHQWO\�RIIHU�
a resounding, dismissive refrain, “Oh! You mean we are going to that hippie place?!” 

 
Despite legitimate intellectual intentions, this professor must manage her presentation of self and other to navigate a con-

text of potent, negative projections.  To a sociologist, stereotypes represent the ways in which reigning paradigms of thought 
DQG�VKDUHG�FXOWXUDO�EHOLHIV�FDVW�KXPDQV�LQWR�QDUURZO\�GHÀQHG�LPDJHV���,QGLYLGXDOV�FOLQJ�WR�VWHUHRW\SHV�ZKHQ�WKH\�FRQWLQXH�WR�
describe a world in limited ways despite empirical evidence to the contrary.  Clearly, the last time I had looked at my birth 
FHUWLÀFDWH��,�KDG�HQWHUHG�WKLV�PDWHULDO�ZRUOG�GXULQJ�DQ�KLVWRULFDO�HUD�RI�SURIRXQG�backlash to the hippie movement.  Further-
more, I had never witnessed a psychedelic light show or “love-in” occurring anywhere close to Whitsett, North Carolina.  The 
corporate cooptation of countercultural social movements bolstered by mass media representations serves to divorce the hippies 
from their environmental ethos and to reduce them to unemployed, anti-intellectual hedonists.  This synthesis of the hippie and 
nature-lover�ZLWK�FXOWXUDOO\�KHOG�VWHUHRW\SHV�RI�WKH�´XVHOHVVµ�ZDV�HYLGHQW�ZLWKLQ�ZULWWHQ�UHÁHFWLRQV�DIWHU�FODVV���(VVD\V�ZHUH�
replete with blatant, if not unrepentant, confessions that prior to the actual experience, students expected the class would be 
“stupid,” a “waste of time” and “irrelevant compared to real work.”  

+XPDQ�EHLQJV�DUH�GLVWLQFWLYH�LQ�WKHLU�DELOLWLHV�WR�UHÁHFW�RQ�WKH�SDVW�DQG�WR�DQWLFLSDWH�WKH�UHDFWLRQV�RI�RWKHUV���:KHQ�LQWH-
grating earth-centered pedagogies into the university curriculum, I am careful to mobilize accepted educational protocols to 
help neutralize the negative stereotypes of the “nature-attuned” subcultures characteristic to the U.S.  Prior to departure and 
consistent with professorial role expectations, class-readings (downloaded from Blackboard), and class lectures (presented in 
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     Being present to the natural world is something that happens to you.  You may want it or try to be present, but I think that 
\RX�KDYH�WR�JURZ�LQWR�LW���,W�LV�D�JUDGXDO�SURFHVV�WKDW�VORZO\�LQÀOWUDWHV�HYHU\�FHOO�LQ�\RXU�ERG\���<RX�EHJLQ�WR�OHDUQ�E\�EHLQJ�LQ�
tune with your surroundings.  In my case, I have learned some valuable lessons from listening to my students.  I was teaching 
the class about the various forms of pollution.   I talked of air, water, soil and noise pollution, giving examples of disasters and 
numbers.  I was giving the lecture that every environmental science teacher gives.   Trying to motivate the class to action, I was 
speaking in an animated way to stimulate interest and excitement. As I looked around the room trying to make eye contact, I 
saw a “zoned- out look” from many in the class.  I stopped.  Didn’t they care, I asked? Why weren’t they getting excited about 
the need to work on these conditions?  A young lady in the third row on the left side of the room spoke up and said, “Mr. Senzig, 
it is all too overwhelming.”   That statement hit me like a blast of arctic air.  I lost my breath and could not speak.  She taught 
me something very important that day.  

     The shift in my understanding began when I realized that beyond the teaching of content, people are drawn to you because 
you act in a way that says to others that you care about all life.  People begin to sense it in you even before you acknowledge it in 
\RXUVHOI��$QG�WKHQ�LW�EHJLQV���6WXGHQWV�EHJLQ�EULQJLQJ�ELUGV�LQMXUHG�E\�Á\LQJ�LQWR�D�ZLQGRZ�RU�JODVV�GRRU���*LYLQJ�WKH�ELUG�VRPH�
water and a quiet place to rest or taking it to a wildlife rehabber is the strategy.  A student rescues a baby turtle in the middle of 
the faculty parking lot and comes to me wanting to know what to do.  There is a snake in the hall that needs to be saved before 
the next class bell.  At 7:00 am two students appear at my door upset.  “You have to come now.   There is a bird trapped in the 
PHGLD�FHQWHU�KDOO���:KHQ�WKH�EHOO�ULQJV�WKH�VWXGHQWV�ZLOO�WUDPSOH�LW�µ��,�UXVKHG�GRZQ�WKH�VWDLUV�ZLWK�WKH�VWXGHQW�WR�ÀQG�D�WLQ\�
<HOORZ�5XPSHG�:DUEOHU�LQ�RQH�FRUQHU�RI�WKH�KDOO���,�UHDFKHG�IRU�LW�DQG�LW�ÁHZ�WR�WKH�RWKHU�HQG�RI�WKH�KDOO���7KH�ZLQJV�ZHUH�QRW�
broken.  I followed it to the other end and this time picked up the little bird in my two hands. It was so small and fragile that I 
had to be focused so that I didn’t crush the little creature.  I cradled the tiny bird in my hands and moved towards the door.  One 
student opened the door for me.  As I carried that fragile small body through the door I heard the other student say, “He is the 
%LUG�:KLVSHUHU�µ��,�FDUULHG�WKDW�ELUG�RXWVLGH�WR�WKH�QRZ�VLOHQW�FRXUW\DUG���,�RSHQHG�P\�KDQGV�H[SHFWLQJ�LW�WR�Á\�DZD\���,QVWHDG��
LW�FOLPEHG�RQWR�P\�ÀQJHU��VLWWLQJ�WKHUH�DQG�ORRNLQJ�DW�PH���,W�IHOW�OLNH�D�ORQJ�WLPH�EHIRUH�LW�ÁHZ�WR�D�QHDUE\�SRVW���6WXGHQWV�KDYH�
kind hearts.  They want to help other creatures.  They say, “ We did not know who else to go to or what to do.”  They return to 
ÀQG�RXW�KRZ�WKH�DQLPDO�LV�GRLQJ���7KH\�VWRS�PH�LQ�WKH�KDOO�DQG�OLJKW�XS�ZKHQ�WROG�WKH�VXFFHVV�RI�WKH�UHVFXH��:KHQ�QHZV�LV�EDG�
they go away crushed.

VRFLDO�DQG�VFLHQWLÀF�ZRUOGV���8QLYHUVLWLHV�RIWHQ�VKRZERDW�KLJK�WHFK�LQQRYDWLRQV�ZLWKLQ�WKH�FROOHJH�FODVVURRP�DV�WKH�NH\V�WR�WKH�
kingdom of effective teaching and learning.  Labeled as “smart classrooms,” the most coveted teaching spaces are not equipped 
with clay tablets and stylus or clay anything, but with personal computer workstations for each participant. 

 
Likewise, the ruling technologies of a society change the patterns of social interaction between teachers and learners.  

5DSLG�ÀUH�HPDLOV��%ODFNERDUG��WH[WLQJ��DQG�,0�LQFUHDVLQJO\�VXEVWLWXWH�IRU�RIÀFH�KRXUV��SKRQH�FDOOV��DQG�LPSURPSWX�RXWGRRU�
strolls.  Universities devote considerable resources to create elaborate networks of electronic communication.  In addition to 
the gender, age, and occupational status inequalities that separate teachers and students, pop-ups and shock waves enter the 
competition for mindful co-presence and even basic eye-contact among humans.  In contrast to the dinosaur pace and complex-
ion of face to face teacher and student relationships, meaningful “connections” are now measured at high speed, preferably air 
brushed and downloaded in Dolby surround sound.

Traditional teaching and learning environments distance teachers and students from one another and the natural world.  
$OWKRXJK�WHDFKHUV�URXWLQHO\�LQWHUSUHW�ÀGJHWLQJ�ERGLHV��H\HV�DW�KDOI�PDVW�DQG�VQDFNLQJ�DV�VLJQV�RI�GLVUHVSHFW�DQG�GLVLQWHUHVW�
among students, the uprooting and planting of living beings within sterile regimes of institutional space inhibit the creativity 
and energy of the mental, physical and emotional bodies. The “Inner Life” invited me to expand boundaries of teaching and 
learning to locations within nature and to witness the natural world as a living classroom and as a learned teacher.  

������,�KDYH�ÀOOHG�WKH�URRP�ZLWK�WURSLFDO�SODQWV�DQG�GHVHUW�FDFWL��7KHUH�DUH�DTXDULD�ÀOOHG�ZLWK�WDGSROHV�DQG�VQDLOV��DOJDH�DQG�SDU-
URW·V�IHDWKHUV��WXUWOHV�DQG�VQDNHV��ÀVK�DQG�PRUH�ÀVK��7KH�URRP�KDV�EHFRPH�D�QDWXUH�PXVHXP�RI�VRUWV�DV�DOO�WKH�WKLQJV�WKDW�P\�
VWXGHQWV�ÀQG�DQG�EULQJ�LQ�DUH�RQ�GLVSOD\���7HHQDJHUV�DQG�IDFXOW\�ZDON�E\�WKH�URRP�RQ�WKH�ZD\�WR�FODVV�DQG�SHHU�LQ�DVNLQJ��´:KDW�
class is this?”  The plants and animals call out to them to come join us.  “I want to take this class” and  “I want to be in this 
class” are heard as the student heads on to her class.

Part III:  Opening Self and Society with the Natural World

:KLOH�DFDGHPLFV�FHUWDLQO\�UHOLVK�ÁRDWLQJ�ZLWKLQ�WKH�UHDOP�RI�LGHDV��WKH�XOWLPDWH�GXW\�RI�D�WHDFKHU�LV�WR�FXOWLYDWH�DZDUH-
ness and affect meaningful change among students.  From my perspective, educators exert a potentially decisive impact on the 
emergent sensibilities and identities of young people.   Nurtured through my involvement with the “Inner Life,” my teaching 
actively explores pedagogies that transcend the limits of institutional space, embrace rational and non-rational ways of knowing 
and pursue intimate connection with the natural world.  Timberlake Farm’s earth sanctuary has welcomed the voyage of my 
undergraduate students’ bodies and minds to encounters with nature that challenge conventional boundaries of higher learning 
and community.  
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     The practice that I have started in my classes is one that ties observation of the natural world to the development of indi-
vidualized environmental ethics.  The practice is based on Thomas Berry’s idea that we must  “reinvent the Human for the 21st 
Century.”5���7KH�XQLW�WKDW�,�DP�GHYHORSLQJ�VWDUWV�ZLWK�REVHUYDWLRQ�DFWLYLWLHV�GHVLJQHG�WR�KDYH�WKH�VWXGHQW�LQ�WKH�ÀHOG�OHDUQ�WR�
observe by using the senses. Through various activities that use and stimulate the sense of smell, touch, sight, and hearing, the 
student becomes aware of his natural surroundings.  Through these low stress activities students can have the unstructured time 
WR�REVHUYH�DQG�UHÁHFW�RQ�WKH�QDWXUDO�HQYLURQPHQW�DQG�WKHLU�UHODWLRQVKLS�WR�LW��

     Next, I use Aldo Leopold’s environmental education materials, as well as materials that I have developed using Thomas 
Berry’s The Great Work to help students work on their Environmental Ethics.  Journaling is a very important tool in the explo-
ration of one’s relationship to the Earth.  I use the outdoors to teach my students.  Finally, I use many techniques that I have 
learned from nature educators to enhance and teach the public school science curriculum. 

     I use whatever I have available to produce times where observation, journaling, imagination and creativity are promoted in 
ZD\V�WR�VHH�WKLQJV�DV�WKH\�DUH�DQG�WKHQ�WR�UHÁHFW�RQ�KRZ�WKLQJV�PLJKW�EH��2OG�FDOHQGDU�SLFWXUHV��EURNHQ�VKHOOV��ZLOGOLIH�VOLGHV��
VRFNV�ÀOOHG�ZLWK�REMHFWV�WR�WRXFK��ÀOP�FDQLVWHUV�ÀOOHG�ZLWK�LWHPV�WR�VKDNH�RU�WR�VPHOO�DUH�XVHG�LQ�DFWLYLWLHV�WR�HQFRXUDJH�WKH�XVH�
of imagination and creativity.  I am using several of Joseph Cornell’s “Sharing Nature” activities such as “the unnatural trail” 
DQG�´WKH�WUDLO�RI�EHDXW\µ�WR�JLYH�VWXGHQWV�WKH�RSSRUWXQLW\�WR�ORRN�FORVHO\�DW�WKLQJV�DQG�WKHQ�WR�UHÁHFW�RQ�WKH�H[SHULHQFH�

     Using Aldo Leopold’s environmental education materials, we read from A Sand County Almanac, work in the environmental 
heroes and heroines activity book, see his video, use the activity cards outside, and complete many of the natural outside activi-
ties aligned with A Sand County Almanac.

     Using Thomas Berry’s The Great Work proved that his work is both relevant and understandable to the students.  The book 
provided a framework for the student to begin to develop his or her own environmental ethic in the following sequence: 

1. History of Thomas Berry
2. Ethics and Ecology-Paper at Harvard University
3. Introduction of the concept of the four wisdoms from The Great Work: Wisdom of Indigenous People, Wisdom of 

Women, Wisdom of Classical Traditions and Wisdom of Science
4. Student will read about each wisdom from selected articles (print and web)
5. Develop essential questions to help relate articles to personal journey
6. Select quotations by prominent individuals in each wisdom. Develop questions to help student think about and 

incorporate lesson into one’s life
7. Opportunities for student to behold Nature (personal experience with the outdoors)
8. 6WXGHQW�ZLOO�KDYH�WKH�RSSRUWXQLW\�WR�GHYHORS��WR�UHÁHFW�RQ�DQG�WR�ZULWH�DERXW�RQH·V�RZQ�SHUVRQDO�HWKLF�VWDWHPHQW�

in an ethics essay.

     Journaling is supplementary to the class.  I give them the permission to relax while completing this series of tasks.  Journaling 
KDV�D�YHU\�XQLTXH�ZD\�RI�VKRZLQJ�WKH�ZKDW��KRZ�DQG�ZK\�RI�ORRNLQJ����'XULQJ�WKH�FRXUVH�RI�HDFK�WHUP��HDFK�VWXGHQW�PXVW�UHÁHFW�
on and journal on 60 prompts.  One student wrote that “the journal made me stop to see these important things.”  My students, 
again and again, told me that the journaling assignment gave them permission to slow down, see things and think about them.

     When we are studying the world biomes, I have the students work in groups to develop oral presentations. They have to 
use technology, so they prepare power point presentations, create a piece of art about the biome, and prepare note cards for the 
speech.  But there is a twist to this assignment.  Borrowing from John Seed’s “Council of All Beings,” each student is required 
to make a mask of one of the biome’s animals.  The animal mask is worn during the presentation where the student is to become 
WKH�DQLPDO�DQG�VSHDN�RI�WKH�ELRPH�IURP�LWV�SRLQW�RI�YLHZ���7R�VHW�WKH�VWDJH�WKDW�ÀUVW�GD\��WKH�URRP�LV�GDUNHQHG��VRPH�LQVWUXPHQWDO�
music is played, the students are asked to close their eyes and come with me to a distant place where animals talk and all beings 
are heard. As I walk around the darkened room, waving a large pelican wing to send a gentle breeze to touch each cheek, we 
enter the new place and begin the reports.

5  Thomas Berry, The Great Work, p. 159.

 
Education, like all social institutions, adapts and responds to changing historical and economic contexts.  As a university 

professor, I am located within what my society recognizes as a realm of “higher education.”  Consistent with this clearly hierar-
chical arrangement, a university professor confronts the cultural imperatives to teach particular skills and specialized informa-
tion to students.  At present, the demands of “effective participation” within a capitalist society promote curricula that prepare 
individuals to “get a job.”  Quite simply, money is required to feed, clothe and shelter the body as well as to pay for a university 
education.  Professors are expected to perform the role of the expert and transmit their knowledge in exchange for substantial 
tuition payments that pay their salaries.  Within the minds of students, parents, and educators alike lies the impending reality of 
“getting what you pay for” in the quest to survive within an increasingly competitive paid, wage labor force.
  

Despite my deeply held personal convictions that each human being is intimately connected with the natural world, I in-
KHULW�D�FLYLOL]DWLRQ�WKDW�SULRULWL]HV�VSHHG��HIÀFLHQF\�DQG�WHFKQRORJ\�RYHU�WKH�PRVW�FRQWHPSODWLYH�DQG�WUDQVFHQGHQWDO�ZDONV�LQ�WKH�
forest.  As participants within institutions of higher education, teachers and learners typically emphasize an education with im-
mediate use-value and technical application in the “real world.”  The most basic comparison of the distribution of funding and 
XQLYHUVLW\�PDMRUV�ZLWKLQ�WKH�´DUWVµ�DV�RSSRVHG�WR�WKH�VFLHQFHV�ZLOO�HYLGHQFH�WKH�SULRULWLHV�RI�UDWLRQDO��VFLHQWLÀF�DQG�GH�QDWXUHG�
interfaces with the environment. 

 
6KDULQJ�WKH�´,QQHU�/LIHµ�DOORZHG�PH�WR�FULWLFDOO\�UHÁHFW�RQ�WKH�ZD\V�LQ�ZKLFK�P\�FRQIRUPLW\�ZLWK�WKH�RUWKRGR[�FRQWHQW�RI�

collegiate education in fact serves to reproduce the very beliefs and practices that subjugate nature.  Given that the sacred cows 
RI�REMHFWLYLW\�DQG�HIÀFLHQF\�VHUYH�WR�OHJLWLPDWH�KXPDQ�FRQWURO�RI�WKH�QDWXUDO�ZRUOG��WKH�UHFRQQHFWLRQ�RI�FKLOGUHQ�ZLWK�QDWXUH�UH-
quires teaching that expands bases of knowledge and understanding beyond the rational to include the subjective, non-rational, 
and immeasurable.  To invite my students to re-connect with nature would challenge the increasing medicalization of ever more 
numerous alternative states of mind and the social construction of time measured in dollars and seconds.

Nature as Teacher/Teachers in Nature 

7KH�SUDFWLFH�RI�WHDFKLQJ�OHDUQLQJ�LV�IUDPHG�E\�VSHFLÀF�QRUPV�RI�WKH�ERG\�ZLWKLQ�SK\VLFDO�VSDFH���8QLYHUVLWLHV�SURYLGH�
controlled, sanitary, and rationally organized environments for the pursuit of education.  The spatial and normative dynamics of 
universities testify to the enduring hierarchy of the mind over matter and the separation of bodies from nature.  In contrast to the 
“Inner Life’s” intention to reunite children with the natural world, the architecture and landscaping on most college campuses 
clearly attest to pronounced pressures in the opposite direction.

  
Wild spaces are replaced with Kodak colored lawns that remain mercilessly manicured…networks of concrete footpaths 

VZLIWO\�GLUHFW�EXV\�EHHV�SDVW�IHUWLOL]HG�ÁRZHUV�IURP�RQH�DLU�FRQGLWLRQHG�EXLOGLQJ�LQWR�WKH�QH[W���+HUPHWLFDOO\�VHDOHG�FODVVURRPV�
minimize movement of bodies and air.  Appetites for food, drink, rest and movement are tightly regulated.  Seating is arranged 
ZLWK�UHIHUHQFH�WR�FKDONERDUGV��PHGLD�SURMHFWRUV�DQG�VFUHHQV���:LQGRZV�DUH�FORVHG�DQG�VKDGHV�DUH�GUDZQ�WR�PD[LPL]H�DUWLÀFLDO�
light and visual teaching aids.  Despite the prevalence of musculoskeletal disorders (lower back pain, headaches), contemporary 
VWXGHQWV�DUH�H[SHFWHG�WR�UHPDLQ�VHDWHG�DQG�PRWLRQOHVV�LQ�FKDLUV��ZLWK�VL[�OHJV�RQ�WKH�ÁRRU����3URORQJHG�VWDQGLQJ�DQG�GLOLJHQW�
pacing (surveillance) of the student body represent anticipated practices that communicate the status, professionalism and au-
thority of the instructor.

 
In stark contrast to the contemplative and monastic existence of bygone days, contemporary scholars contend with a 

hyper-stimulation of the nervous system characteristic of the Information Age.  The most “well-prepared” students must be-
come technologically savvy and learn to navigate the avalanche of diverse and often contradictory ideas that emerge from the 
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     When teaching Biodiversity, I use birds to illustrate the points.  We devote a couple of class periods to learning to recognize 
birds from photos and slides.  I teach the students to use binoculars in the classroom and then outside.  I bring in some local 
$XGXERQ�FOXE�PHPEHUV�WR�OHDG�D�ELUG�ZDON�LQ�RUGHU�WR�KHOS�VWXGHQWV�EHJLQ�WR�OHDUQ�WR�LGHQWLI\�ELUGV�LQ�WKH�ÀHOG���:H�OHDUQ�WR�
identify local species.  After some work together, I have borrowed an activity from John Connor at the Museum of Natural Sci-
ence called Flat Birds.  Gather twenty pictures of the birds that you want the students to know, cut the shapes out and glue them 
to a stiff, thick paper.  Then go to Joseph Cornell’s Sharing Nature website to download the quotations that he uses with his Trail 
of Beauty.   Now you are ready to start an activity that will reinforce the learning of science with the help of the humanities.  
1RZ�ÀQG�DQ�DUHD�DURXQG�WKH�VFKRRO�WKDW�\RX�FRXOG�XVH�DV�D�´WUDLOµ���7KH�WUDLO�FRXOG�EH�DV�OLWWOH�DV�WKH�VLGH�RI�D�EXLOGLQJ�RU�DV�
great as a local trail in the woods.  The quotations are laminated and tacked to trees or other structures at about 30-50 feet apart.  
7KH�VHSDUDWLRQ�EHWZHHQ�TXRWDWLRQ�VLJQV�JLYHV�WKH�VWXGHQWV�WLPH�WR�ZULWH�WKH�TXRWDWLRQ�LQ�WKHLU�MRXUQDOV���7KH�ÁDW�ELUGV�DUH�SODFHG�
somewhere within 360 degrees around the sign at some distance from the central quotation.  The student writes the quotation 
LQ�KHU�KLV�MRXUQDO�WR�UHÁHFW�RQ�ODWHU���1RZ��WKH�VWXGHQW�PXVW�DSSO\�KLV�RU�KHU�ELQRFXODU�VNLOOV�WR�ÀQG�DQG�QDPH�WKH�ELUG�ZLWK�WKH�
help of a Peterson Bird Field Guide. In this way, the student is applying the skills necessary to science while at the same time 
having an experience of the humanities. 

In the end it is what the student has learned that makes success:

“…I HAVE LEARNED MANY THINGS ABOUT BEING HERE ON Earth.  I look at our earth more seriously than I did 
before.  Rather than saying that we live on our earth, I have learned that we actually live in our Earth.”

“I see myself relating to the Earth and all of the beings that share this place because we are all living organisms and we all have 
the same rights on this Earth…” Gabe

“ I have come to the realization that the Earth is my home and we need to preserve it and keep it in its natural state of being.”   
Ariel

“I have a great deal more respect for the environment because I have a much better understanding of how much it really affects 
my life.”  Kyle

´7KLV�FODVV�KDV�JLYHQ�PH�VRPH�UHZDUGLQJ�H[SHULHQFHV���)URP�MRXUQDOLQJ�WR�VRODU�FRRNLQJ��LW�KDV�EHHQ�IXQ«��LW�ZDV�WKH�ÀUVW�WLPH�
I thought seriously about the environment and developing an environmental ethic.”  Anthony

“ Environmental Science has changed me so much.  I have so much new knowledge and experience.  Before I took the class 
I thought I had a pretty good grasp on the environment.  Then I took the class and learned so much more that I ever knew.  I 
would like to educate people about the environment so they can grow to respect and love it also.  I see all living things as equal 
to each other.   Everything that is alive demands respect and should receive it.  Humans were not meant to rule over everything.  
We don’t have the right.  The Heart of Nature is the center of what connects all of nature together.  It is a state of harmony and 
love between everything on Earth. I have learned that I love my planet Earth.”

“… these classes have changed my way of thinking.”  Chris

“I have learned that Earth cannot survive on the linear path we are on.  We must learn how to live in a circular path.”  Chris

“  I see myself relating to the Earth by living with the organisms and the things in the Earth rather than just being here with no 
purpose.”  Christian

´«,�KDYH�FKDQJHG�VRPH�YLHZV�DQG�UHÀQHG�RWKHUV���,�ZRXOG�OLNH�WR�UHPHPEHU�WKH�HIIHFW�ZH�DV�SHRSOH�KDYH�RQ�WKH�HQYLURQPHQW���
I have become more enlightened on the issues of the environment and what we can do to save it.”  Kelsey

´�,�ZRXOG�OLNH�WR�UHPHPEHU�ZKHQ�ZH�ZHQW�RXWVLGH�DQG�H[SORUHG�WKH�(DUWK�DURXQG�XV�DQG�ÀJXUHG�RXW�WKH�DJH�RI�WUHHV��DQG�ORRNHG�
at animal tracks, and even looked at our own soil.”  Amanda

 “  We are the heart of nature because we are what controls the fate of our environment and we decide what happens to it.”  
Amanda.

7KH�8QLWHG�6WDWHV��DV�D�GHFLGHGO\�DJH�VWUDWLÀHG�VRFLHW\��FKDQQHOV�WHDFKHUV�DQG�OHDUQHUV�LQWR�GLVWLQFW�HGXFDWLRQDO�WUDMHFWR-
ULHV�DQG�HQYLURQPHQWV�GHHPHG�DSSURSULDWH�IRU�VSHFLÀF�VWDJHV�ZLWKLQ�WKH�OLIH�FRXUVH���&RQVLGHUHG�SURJUHVVLYH�DQG�FXPXODWLYH��
students are assumed to move through stages of cognitive and emotional development that establish the building blocks of 
identity and social roles.  My efforts to complete the application materials for the “Inner Life” brought awareness to my inter-
nalized assumptions about the most rightful educators and students to participate.   My attention focused on the language of 
WKH�SURJUDP�GHVFULSWLRQ�²P\�IDVFLQDWLRQ�ZLWK�GLFWLRQ�ZDV�DW�RQFH�D�VRFLRORJLFDO�UHÁH[�WR�FRQVLGHU�WKH�IRUFHV�RI�KLVWRU\�DQG�D�
testimony to my sincere need for belonging. 
 

The application materials presented the “Inner Life” as centered on the child in nature.   As a university professor that 
UHFRJQL]HV�RXU�FXOWXUDOO\�VSHFLÀF�LPDJLQDWLRQV�RI�DJH��,�ZDV�FRQFHUQHG�DERXW�P\�FDQGLGDF\«'LG�,�ZRUN�ZLWK children?  What 
qualities of being are idealized by contemporary understandings of childhood?  Do I consider childhood a state of openness to 
nature?  If so, were my students already “lost causes,” their consciousness sutured by formal education--immunized from em-
SDWKHWLF�ERQGV�ZLWK�WKH�QDWXUDO�ZRUOG"��+RZ�GR�DVVXPSWLRQV�DERXW�WKH�RSHQQHVV�RU�´LQQRFHQFHµ�RI�FKLOGKRRG�UHÁHFW�OHYHOV�RI�
PDWHULDO�DIÁXHQFH�ZLWKLQ�D�VRFLHW\"��$UH�H[SORLWHG�FKLOG�IDUP�ZRUNHUV�EHQHÀWLQJ�PRUH�IURP�WKHLU�GLUHFW�FRQQHFWLRQ�ZLWK�QDWXUH�
than an “incarceration” within classrooms for the mastery of reading, writing and arithmetic?  

Ultimately, my perception of undergraduate students as a vulnerable, if not endangered, population catalyzed my deci-
VLRQ�WR�UHMHFW�FRQYHQWLRQDO�GHÀQLWLRQV�DQG�H[SDQG�WKH�XPEUHOOD�RI�´FKLOGKRRGµ�WR�LQFOXGH�WZHQW\�VRPH�WKLQJV���,Q�Last Child in 
the Woods���������5LFKDUG�/RXY�GLDJQRVHV�D�´QDWXUH�GHÀFLW�GLVRUGHUµ�RI�HSLGHPLF�SURSRUWLRQV�ZLWKLQ�:HVWHUQ�VRFLHWLHV���:LWK�
progressive industrialization and urbanization, youth lose opportunities for direct exposure to nature and consequently suffer 
from increasing rates of obesity, depression and anxiety.  Undergraduate students, comprising what recent social historians 
have termed “the Net generation,” exist within social worlds more inhabited by virtual representations than grounded, lived 
relationships. 

 
Of particular salience to my work as an educator, the overwhelmingly suburban and socio-economically privileged back-

grounds of private liberal arts students added further complexity to these conditions of detachment from the natural world.   
0RVW�RIWHQ��VWXGHQWV·�ÀUVW�UHFHSWLRQ�RI�WKH�ZRQGHUV�RI�QDWXUH�ZHUH�WKH�E\SURGXFWV�RI�PDVV�PHGLD�GLVVHPLQDWHG�FRPPHUFLDO�
interests.   In effect, the ethos of desire at the core of consumer economies actively meshes and distorts the experience of the 
body in nature with those of the pleasure of purchase.   As an educator, I recognized my duty not only to promote consciousness 
among young people about human separation from the natural world but also to make problematic the personal pleasures of 
high priced hiking boots, outdoor clothing and tourism.

Teachers, “Professors,” Knowledge

0\�SDUWLFLSDWLRQ�ZLWKLQ�WKH�´,QQHU�/LIH�RI�WKH�&KLOGµ�GLG�QRW�PHUHO\�SURPSW�PH�WR�TXHVWLRQ�WKH�UHLJQLQJ�GHÀQLWLRQV�RI�
childhood.  Part and parcel of the regular meaningful exchange I shared with educators from all walks of life further inspired 
PH�WR�TXHVWLRQ�WKH�NLQGV�RI�NQRZOHGJH�WKDW�EHQHÀW�VWXGHQWV�DV�ZHOO�DV�P\�RZQ�OLPLWHG�YLVLRQ�RI�SHUIRUPLQJ�WKH�UROH�RI�XQLYHU-
sity “professor.”  Social institutions, such as education, represent an accepted and persistent constellation of statuses, roles and 
values that address the needs of complex societies.  Simultaneously organizational and normative, social institutions structure 
KXPDQ�DFWLRQ��WHPSHULQJ�WKH�ÁX[�RI�VRFLDO�OLIH�LQWR�VFULSWHG�VRFLDO�LQWHUDFWLRQV�DQG�H[FKDQJH�UHODWLRQVKLSV�

Teachers and learners expect certain performances of one another—behaviors (teachers stand, students sit) and beliefs 
(A’s are excellent, exams are accurate measures of learning) that are consistent with our institutional contexts.  Any student that 
has been “excused” from a seminar for “disruptive behavior” will testify that deviance from these scripts is met with discom-
fort, mistrust and outright negative sanction.  Any professor whose emotions have been judged as “un-professional” or lectures 
as “meaningless digressions” will testify that these role expectations are interlocking and mutually restrictive. 
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“I really believe that writing in my journal also helped me appreciate the Earth more because I went outside, observed what was 
around me and wrote down what I saw.  It helped me collect thoughts and feelings and I opened my eyes and saw many things 
that I have never taken the time to look at before.”  Amanda

“…all the times we went outside in the woods observing animal trackings and trees and plants and insects, it was way better and 
more fun than sitting in class and taking notes.  I learned a lot of good things from this class, like about taking care of our com-
PXQLW\��7KDW�WLPH�ZKHQ�ZH�SLFNHG�XS�WUDVK�DORQJ�WKH�URDG�ZDV�P\�ÀUVW�H[SHULHQFH�DW�WKDW�DQG�,�GRQ·W�WKLQN�,�ZRXOG�KDYH�HYHU�
done that except for in this class. Well my attitude towards throwing trash out the window of my car have changed.”  Melissa

´+DYLQJ�WR�WDNH�WLPH�RXW�RI�P\�GD\�WR�DSSUHFLDWH�QDWXUH�ZDV�QRW�D�WDVN�,�IRXQG�WHGLRXV�RU�GLIÀFXOW���+RZHYHU�LW�GLG�SURYLGH�PH�
with an opportunity, or, rather, an excuse to spend more time outside.”  Joanna

 It is important to teach the analytical aspects of science, but I have come to understand that it is also very important 
to help students develop the intuitive parts of their brains. If one develops equally the analytical and the intuitive parts of the 
brain then one will bring the Right Brain together with the Left Brain to arrive at wisdom - Earth Wisdom.  Earth wisdom will 
prepare all beings including the human for the 21st�&HQWXU\�DQG�WKH�ÁDULQJ�IRUWK�RI�WKH�(FR]RLF�(UD���%H�%UDYH��/LVWHQ�WR�WKH�
Heart of Nature and the Spirit of the Earth. That song will bring new ideas and new understandings to share with students.  That 
song will bring humans into harmony with all other beings and the Universe itself.

Randy Senzig has taught science for 31 years in North Carolina and Florida public schools.  He holds a NC Science Teaching 
/LFHQVH�DV�ZHOO�DV�EHLQJ�D�1&�&HUWLÀHG�(QYLURQPHQWDO�(GXFDWRU���5DQG\�LV�D�1&68�.HQDQ�)HOORZ��WKH������1&�(QYLURQPHQWDO�
Educator of the Year, his high school’s Teacher of the Year, NCSTA District Science Teacher of the Year and has received many 
grants to promote outdoor education.  He was the co director of NCSU Summer Environmental Camp.  His article, “A Letter 
from a Teacher of Young Women,” was published in 7KH�(FR]RLF�5HDGHU.  His website, Birds in the Schoolyard promotes out-
door education. He wrote the Wake County Environmental Science Curriculum. Randy has studied at the Center for Education, 
Imagination and the Natural World, pursued graduate studies in Conservation Biology at Florida International University and 
earned a Masters in Education at the University of North Florida. 

Grounding Higher Education:
Re!ections on Openings and Obstacles to Earth-Centered Pedagogy

by 

Lisa Marie Peloquin

Part One:  The Letter

I held the envelope in hand--with my name carefully hand-written on “happy” paper, this postal anomaly was decidedly 
different—protruding from the lifeless reams of advertisements upon advertisements that used to be trees, destined straight 
for my recycling bin.  Unlike the usual bombardment of bills into my mailbox or the familiar inundation of overt and veiled 
solicitations of what more I could give to Your this, My that or the Other—this time, I experienced a genuine pause, opened the 
letter and received my germinal impressions of the “Inner Life of the Child in Nature: Presence and Practice” program at The 
Center for Education, Imagination and the Natural World at Timberlake Farm Earth Sanctuary.

0\�H\HIXO�ÀQJHUV�OHDIHG�WKURXJK�WKH�SULQWHG�SDJHV�RI�QDWXUDO�WRQHV�DQG�JUDFHIXO�IRQWV���,�UHPHPEHU�IHHOLQJ�WKH�VXUJH�RI�
hopeful excitement that accompanies meaningful opportunity… as well as anxiety-- her existential mirror.  Designed for educa-
tors, the “Inner Life” would gather a diversity of teachers to co-creatively think, write and speak to the presence and absence 
of nature within the learning process.  The two-year program would include a series of seminars, experiential workshops and 
focused dialogues designed to cultivate human connection with the natural world.  From my perspective, this experience would 
allow me to question the many bifurcated comfort zones crafted by our culture:  minds kept separate from bodies, the imaginary 
private realm shielded from the collective, the cerebral divorced from the sensate.  As an academic situated within a system of 
“higher education” that legitimates certain forms of knowledge and normalizes particular modes of learning, I immediately felt 
drawn to this revolution encoded in soy-ink. 

Part II:  Out of the Concrete Box: Students, Teachers, Classrooms

Ways of seeing the world may become as concretized as the asphalt beneath our (synthetic) rubber-soled feet.  As a 
sociologist, I remain captivated by the ways in which an individual’s location in time, place and circumstance renders spe-
FLÀF�H[SHFWDWLRQV�RI�WKH�UHDO��WUXH�DQG�YDOXDEOH���0RUH�VSHFLÀFDOO\��P\�H[SHULHQFH�ZLWK�WKH�´,QQHU�/LIHµ�SURJUDP�FRQVLVWHQWO\�
SURPSWHG�PH�WR�EHKROG��UHÁHFW�DQG�UHPRGHO�WKH�WHDFKLQJ�DQG�OHDUQLQJ�SURFHVV�DQG�WR�H[SDQG�WKH�OLPLWV�RI�KLJKHU�HGXFDWLRQ�
beyond orthodox processes and contexts.
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with an opportunity, or, rather, an excuse to spend more time outside.”  Joanna

 It is important to teach the analytical aspects of science, but I have come to understand that it is also very important 
to help students develop the intuitive parts of their brains. If one develops equally the analytical and the intuitive parts of the 
brain then one will bring the Right Brain together with the Left Brain to arrive at wisdom - Earth Wisdom.  Earth wisdom will 
prepare all beings including the human for the 21st�&HQWXU\�DQG�WKH�ÁDULQJ�IRUWK�RI�WKH�(FR]RLF�(UD���%H�%UDYH��/LVWHQ�WR�WKH�
Heart of Nature and the Spirit of the Earth. That song will bring new ideas and new understandings to share with students.  That 
song will bring humans into harmony with all other beings and the Universe itself.

Randy Senzig has taught science for 31 years in North Carolina and Florida public schools.  He holds a NC Science Teaching 
/LFHQVH�DV�ZHOO�DV�EHLQJ�D�1&�&HUWLÀHG�(QYLURQPHQWDO�(GXFDWRU���5DQG\�LV�D�1&68�.HQDQ�)HOORZ��WKH������1&�(QYLURQPHQWDO�
Educator of the Year, his high school’s Teacher of the Year, NCSTA District Science Teacher of the Year and has received many 
grants to promote outdoor education.  He was the co director of NCSU Summer Environmental Camp.  His article, “A Letter 
from a Teacher of Young Women,” was published in 7KH�(FR]RLF�5HDGHU.  His website, Birds in the Schoolyard promotes out-
door education. He wrote the Wake County Environmental Science Curriculum. Randy has studied at the Center for Education, 
Imagination and the Natural World, pursued graduate studies in Conservation Biology at Florida International University and 
earned a Masters in Education at the University of North Florida. 
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Re!ections on Openings and Obstacles to Earth-Centered Pedagogy

by 

Lisa Marie Peloquin

Part One:  The Letter

I held the envelope in hand--with my name carefully hand-written on “happy” paper, this postal anomaly was decidedly 
different—protruding from the lifeless reams of advertisements upon advertisements that used to be trees, destined straight 
for my recycling bin.  Unlike the usual bombardment of bills into my mailbox or the familiar inundation of overt and veiled 
solicitations of what more I could give to Your this, My that or the Other—this time, I experienced a genuine pause, opened the 
letter and received my germinal impressions of the “Inner Life of the Child in Nature: Presence and Practice” program at The 
Center for Education, Imagination and the Natural World at Timberlake Farm Earth Sanctuary.

0\�H\HIXO�ÀQJHUV�OHDIHG�WKURXJK�WKH�SULQWHG�SDJHV�RI�QDWXUDO�WRQHV�DQG�JUDFHIXO�IRQWV���,�UHPHPEHU�IHHOLQJ�WKH�VXUJH�RI�
hopeful excitement that accompanies meaningful opportunity… as well as anxiety-- her existential mirror.  Designed for educa-
tors, the “Inner Life” would gather a diversity of teachers to co-creatively think, write and speak to the presence and absence 
of nature within the learning process.  The two-year program would include a series of seminars, experiential workshops and 
focused dialogues designed to cultivate human connection with the natural world.  From my perspective, this experience would 
allow me to question the many bifurcated comfort zones crafted by our culture:  minds kept separate from bodies, the imaginary 
private realm shielded from the collective, the cerebral divorced from the sensate.  As an academic situated within a system of 
“higher education” that legitimates certain forms of knowledge and normalizes particular modes of learning, I immediately felt 
drawn to this revolution encoded in soy-ink. 

Part II:  Out of the Concrete Box: Students, Teachers, Classrooms

Ways of seeing the world may become as concretized as the asphalt beneath our (synthetic) rubber-soled feet.  As a 
sociologist, I remain captivated by the ways in which an individual’s location in time, place and circumstance renders spe-
FLÀF�H[SHFWDWLRQV�RI�WKH�UHDO��WUXH�DQG�YDOXDEOH���0RUH�VSHFLÀFDOO\��P\�H[SHULHQFH�ZLWK�WKH�´,QQHU�/LIHµ�SURJUDP�FRQVLVWHQWO\�
SURPSWHG�PH�WR�EHKROG��UHÁHFW�DQG�UHPRGHO�WKH�WHDFKLQJ�DQG�OHDUQLQJ�SURFHVV�DQG�WR�H[SDQG�WKH�OLPLWV�RI�KLJKHU�HGXFDWLRQ�
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     When teaching Biodiversity, I use birds to illustrate the points.  We devote a couple of class periods to learning to recognize 
birds from photos and slides.  I teach the students to use binoculars in the classroom and then outside.  I bring in some local 
$XGXERQ�FOXE�PHPEHUV�WR�OHDG�D�ELUG�ZDON�LQ�RUGHU�WR�KHOS�VWXGHQWV�EHJLQ�WR�OHDUQ�WR�LGHQWLI\�ELUGV�LQ�WKH�ÀHOG���:H�OHDUQ�WR�
identify local species.  After some work together, I have borrowed an activity from John Connor at the Museum of Natural Sci-
ence called Flat Birds.  Gather twenty pictures of the birds that you want the students to know, cut the shapes out and glue them 
to a stiff, thick paper.  Then go to Joseph Cornell’s Sharing Nature website to download the quotations that he uses with his Trail 
of Beauty.   Now you are ready to start an activity that will reinforce the learning of science with the help of the humanities.  
1RZ�ÀQG�DQ�DUHD�DURXQG�WKH�VFKRRO�WKDW�\RX�FRXOG�XVH�DV�D�´WUDLOµ���7KH�WUDLO�FRXOG�EH�DV�OLWWOH�DV�WKH�VLGH�RI�D�EXLOGLQJ�RU�DV�
great as a local trail in the woods.  The quotations are laminated and tacked to trees or other structures at about 30-50 feet apart.  
7KH�VHSDUDWLRQ�EHWZHHQ�TXRWDWLRQ�VLJQV�JLYHV�WKH�VWXGHQWV�WLPH�WR�ZULWH�WKH�TXRWDWLRQ�LQ�WKHLU�MRXUQDOV���7KH�ÁDW�ELUGV�DUH�SODFHG�
somewhere within 360 degrees around the sign at some distance from the central quotation.  The student writes the quotation 
LQ�KHU�KLV�MRXUQDO�WR�UHÁHFW�RQ�ODWHU���1RZ��WKH�VWXGHQW�PXVW�DSSO\�KLV�RU�KHU�ELQRFXODU�VNLOOV�WR�ÀQG�DQG�QDPH�WKH�ELUG�ZLWK�WKH�
help of a Peterson Bird Field Guide. In this way, the student is applying the skills necessary to science while at the same time 
having an experience of the humanities. 

In the end it is what the student has learned that makes success:

“…I HAVE LEARNED MANY THINGS ABOUT BEING HERE ON Earth.  I look at our earth more seriously than I did 
before.  Rather than saying that we live on our earth, I have learned that we actually live in our Earth.”

“I see myself relating to the Earth and all of the beings that share this place because we are all living organisms and we all have 
the same rights on this Earth…” Gabe

“ I have come to the realization that the Earth is my home and we need to preserve it and keep it in its natural state of being.”   
Ariel

“I have a great deal more respect for the environment because I have a much better understanding of how much it really affects 
my life.”  Kyle

´7KLV�FODVV�KDV�JLYHQ�PH�VRPH�UHZDUGLQJ�H[SHULHQFHV���)URP�MRXUQDOLQJ�WR�VRODU�FRRNLQJ��LW�KDV�EHHQ�IXQ«��LW�ZDV�WKH�ÀUVW�WLPH�
I thought seriously about the environment and developing an environmental ethic.”  Anthony

“ Environmental Science has changed me so much.  I have so much new knowledge and experience.  Before I took the class 
I thought I had a pretty good grasp on the environment.  Then I took the class and learned so much more that I ever knew.  I 
would like to educate people about the environment so they can grow to respect and love it also.  I see all living things as equal 
to each other.   Everything that is alive demands respect and should receive it.  Humans were not meant to rule over everything.  
We don’t have the right.  The Heart of Nature is the center of what connects all of nature together.  It is a state of harmony and 
love between everything on Earth. I have learned that I love my planet Earth.”

“… these classes have changed my way of thinking.”  Chris

“I have learned that Earth cannot survive on the linear path we are on.  We must learn how to live in a circular path.”  Chris

“  I see myself relating to the Earth by living with the organisms and the things in the Earth rather than just being here with no 
purpose.”  Christian

´«,�KDYH�FKDQJHG�VRPH�YLHZV�DQG�UHÀQHG�RWKHUV���,�ZRXOG�OLNH�WR�UHPHPEHU�WKH�HIIHFW�ZH�DV�SHRSOH�KDYH�RQ�WKH�HQYLURQPHQW���
I have become more enlightened on the issues of the environment and what we can do to save it.”  Kelsey

´�,�ZRXOG�OLNH�WR�UHPHPEHU�ZKHQ�ZH�ZHQW�RXWVLGH�DQG�H[SORUHG�WKH�(DUWK�DURXQG�XV�DQG�ÀJXUHG�RXW�WKH�DJH�RI�WUHHV��DQG�ORRNHG�
at animal tracks, and even looked at our own soil.”  Amanda

 “  We are the heart of nature because we are what controls the fate of our environment and we decide what happens to it.”  
Amanda.

7KH�8QLWHG�6WDWHV��DV�D�GHFLGHGO\�DJH�VWUDWLÀHG�VRFLHW\��FKDQQHOV�WHDFKHUV�DQG�OHDUQHUV�LQWR�GLVWLQFW�HGXFDWLRQDO�WUDMHFWR-
ULHV�DQG�HQYLURQPHQWV�GHHPHG�DSSURSULDWH�IRU�VSHFLÀF�VWDJHV�ZLWKLQ�WKH�OLIH�FRXUVH���&RQVLGHUHG�SURJUHVVLYH�DQG�FXPXODWLYH��
students are assumed to move through stages of cognitive and emotional development that establish the building blocks of 
identity and social roles.  My efforts to complete the application materials for the “Inner Life” brought awareness to my inter-
nalized assumptions about the most rightful educators and students to participate.   My attention focused on the language of 
WKH�SURJUDP�GHVFULSWLRQ�²P\�IDVFLQDWLRQ�ZLWK�GLFWLRQ�ZDV�DW�RQFH�D�VRFLRORJLFDO�UHÁH[�WR�FRQVLGHU�WKH�IRUFHV�RI�KLVWRU\�DQG�D�
testimony to my sincere need for belonging. 
 

The application materials presented the “Inner Life” as centered on the child in nature.   As a university professor that 
UHFRJQL]HV�RXU�FXOWXUDOO\�VSHFLÀF�LPDJLQDWLRQV�RI�DJH��,�ZDV�FRQFHUQHG�DERXW�P\�FDQGLGDF\«'LG�,�ZRUN�ZLWK children?  What 
qualities of being are idealized by contemporary understandings of childhood?  Do I consider childhood a state of openness to 
nature?  If so, were my students already “lost causes,” their consciousness sutured by formal education--immunized from em-
SDWKHWLF�ERQGV�ZLWK�WKH�QDWXUDO�ZRUOG"��+RZ�GR�DVVXPSWLRQV�DERXW�WKH�RSHQQHVV�RU�´LQQRFHQFHµ�RI�FKLOGKRRG�UHÁHFW�OHYHOV�RI�
PDWHULDO�DIÁXHQFH�ZLWKLQ�D�VRFLHW\"��$UH�H[SORLWHG�FKLOG�IDUP�ZRUNHUV�EHQHÀWLQJ�PRUH�IURP�WKHLU�GLUHFW�FRQQHFWLRQ�ZLWK�QDWXUH�
than an “incarceration” within classrooms for the mastery of reading, writing and arithmetic?  

Ultimately, my perception of undergraduate students as a vulnerable, if not endangered, population catalyzed my deci-
VLRQ�WR�UHMHFW�FRQYHQWLRQDO�GHÀQLWLRQV�DQG�H[SDQG�WKH�XPEUHOOD�RI�´FKLOGKRRGµ�WR�LQFOXGH�WZHQW\�VRPH�WKLQJV���,Q�Last Child in 
the Woods���������5LFKDUG�/RXY�GLDJQRVHV�D�´QDWXUH�GHÀFLW�GLVRUGHUµ�RI�HSLGHPLF�SURSRUWLRQV�ZLWKLQ�:HVWHUQ�VRFLHWLHV���:LWK�
progressive industrialization and urbanization, youth lose opportunities for direct exposure to nature and consequently suffer 
from increasing rates of obesity, depression and anxiety.  Undergraduate students, comprising what recent social historians 
have termed “the Net generation,” exist within social worlds more inhabited by virtual representations than grounded, lived 
relationships. 

 
Of particular salience to my work as an educator, the overwhelmingly suburban and socio-economically privileged back-

grounds of private liberal arts students added further complexity to these conditions of detachment from the natural world.   
0RVW�RIWHQ��VWXGHQWV·�ÀUVW�UHFHSWLRQ�RI�WKH�ZRQGHUV�RI�QDWXUH�ZHUH�WKH�E\SURGXFWV�RI�PDVV�PHGLD�GLVVHPLQDWHG�FRPPHUFLDO�
interests.   In effect, the ethos of desire at the core of consumer economies actively meshes and distorts the experience of the 
body in nature with those of the pleasure of purchase.   As an educator, I recognized my duty not only to promote consciousness 
among young people about human separation from the natural world but also to make problematic the personal pleasures of 
high priced hiking boots, outdoor clothing and tourism.

Teachers, “Professors,” Knowledge

0\�SDUWLFLSDWLRQ�ZLWKLQ�WKH�´,QQHU�/LIH�RI�WKH�&KLOGµ�GLG�QRW�PHUHO\�SURPSW�PH�WR�TXHVWLRQ�WKH�UHLJQLQJ�GHÀQLWLRQV�RI�
childhood.  Part and parcel of the regular meaningful exchange I shared with educators from all walks of life further inspired 
PH�WR�TXHVWLRQ�WKH�NLQGV�RI�NQRZOHGJH�WKDW�EHQHÀW�VWXGHQWV�DV�ZHOO�DV�P\�RZQ�OLPLWHG�YLVLRQ�RI�SHUIRUPLQJ�WKH�UROH�RI�XQLYHU-
sity “professor.”  Social institutions, such as education, represent an accepted and persistent constellation of statuses, roles and 
values that address the needs of complex societies.  Simultaneously organizational and normative, social institutions structure 
KXPDQ�DFWLRQ��WHPSHULQJ�WKH�ÁX[�RI�VRFLDO�OLIH�LQWR�VFULSWHG�VRFLDO�LQWHUDFWLRQV�DQG�H[FKDQJH�UHODWLRQVKLSV�

Teachers and learners expect certain performances of one another—behaviors (teachers stand, students sit) and beliefs 
(A’s are excellent, exams are accurate measures of learning) that are consistent with our institutional contexts.  Any student that 
has been “excused” from a seminar for “disruptive behavior” will testify that deviance from these scripts is met with discom-
fort, mistrust and outright negative sanction.  Any professor whose emotions have been judged as “un-professional” or lectures 
as “meaningless digressions” will testify that these role expectations are interlocking and mutually restrictive. 



Fall 2009Fall 200912 17ChrysalisChrysalis

     The practice that I have started in my classes is one that ties observation of the natural world to the development of indi-
vidualized environmental ethics.  The practice is based on Thomas Berry’s idea that we must  “reinvent the Human for the 21st 
Century.”5���7KH�XQLW�WKDW�,�DP�GHYHORSLQJ�VWDUWV�ZLWK�REVHUYDWLRQ�DFWLYLWLHV�GHVLJQHG�WR�KDYH�WKH�VWXGHQW�LQ�WKH�ÀHOG�OHDUQ�WR�
observe by using the senses. Through various activities that use and stimulate the sense of smell, touch, sight, and hearing, the 
student becomes aware of his natural surroundings.  Through these low stress activities students can have the unstructured time 
WR�REVHUYH�DQG�UHÁHFW�RQ�WKH�QDWXUDO�HQYLURQPHQW�DQG�WKHLU�UHODWLRQVKLS�WR�LW��

     Next, I use Aldo Leopold’s environmental education materials, as well as materials that I have developed using Thomas 
Berry’s The Great Work to help students work on their Environmental Ethics.  Journaling is a very important tool in the explo-
ration of one’s relationship to the Earth.  I use the outdoors to teach my students.  Finally, I use many techniques that I have 
learned from nature educators to enhance and teach the public school science curriculum. 

     I use whatever I have available to produce times where observation, journaling, imagination and creativity are promoted in 
ZD\V�WR�VHH�WKLQJV�DV�WKH\�DUH�DQG�WKHQ�WR�UHÁHFW�RQ�KRZ�WKLQJV�PLJKW�EH��2OG�FDOHQGDU�SLFWXUHV��EURNHQ�VKHOOV��ZLOGOLIH�VOLGHV��
VRFNV�ÀOOHG�ZLWK�REMHFWV�WR�WRXFK��ÀOP�FDQLVWHUV�ÀOOHG�ZLWK�LWHPV�WR�VKDNH�RU�WR�VPHOO�DUH�XVHG�LQ�DFWLYLWLHV�WR�HQFRXUDJH�WKH�XVH�
of imagination and creativity.  I am using several of Joseph Cornell’s “Sharing Nature” activities such as “the unnatural trail” 
DQG�´WKH�WUDLO�RI�EHDXW\µ�WR�JLYH�VWXGHQWV�WKH�RSSRUWXQLW\�WR�ORRN�FORVHO\�DW�WKLQJV�DQG�WKHQ�WR�UHÁHFW�RQ�WKH�H[SHULHQFH�

     Using Aldo Leopold’s environmental education materials, we read from A Sand County Almanac, work in the environmental 
heroes and heroines activity book, see his video, use the activity cards outside, and complete many of the natural outside activi-
ties aligned with A Sand County Almanac.

     Using Thomas Berry’s The Great Work proved that his work is both relevant and understandable to the students.  The book 
provided a framework for the student to begin to develop his or her own environmental ethic in the following sequence: 

1. History of Thomas Berry
2. Ethics and Ecology-Paper at Harvard University
3. Introduction of the concept of the four wisdoms from The Great Work: Wisdom of Indigenous People, Wisdom of 

Women, Wisdom of Classical Traditions and Wisdom of Science
4. Student will read about each wisdom from selected articles (print and web)
5. Develop essential questions to help relate articles to personal journey
6. Select quotations by prominent individuals in each wisdom. Develop questions to help student think about and 

incorporate lesson into one’s life
7. Opportunities for student to behold Nature (personal experience with the outdoors)
8. 6WXGHQW�ZLOO�KDYH�WKH�RSSRUWXQLW\�WR�GHYHORS��WR�UHÁHFW�RQ�DQG�WR�ZULWH�DERXW�RQH·V�RZQ�SHUVRQDO�HWKLF�VWDWHPHQW�

in an ethics essay.

     Journaling is supplementary to the class.  I give them the permission to relax while completing this series of tasks.  Journaling 
KDV�D�YHU\�XQLTXH�ZD\�RI�VKRZLQJ�WKH�ZKDW��KRZ�DQG�ZK\�RI�ORRNLQJ����'XULQJ�WKH�FRXUVH�RI�HDFK�WHUP��HDFK�VWXGHQW�PXVW�UHÁHFW�
on and journal on 60 prompts.  One student wrote that “the journal made me stop to see these important things.”  My students, 
again and again, told me that the journaling assignment gave them permission to slow down, see things and think about them.

     When we are studying the world biomes, I have the students work in groups to develop oral presentations. They have to 
use technology, so they prepare power point presentations, create a piece of art about the biome, and prepare note cards for the 
speech.  But there is a twist to this assignment.  Borrowing from John Seed’s “Council of All Beings,” each student is required 
to make a mask of one of the biome’s animals.  The animal mask is worn during the presentation where the student is to become 
WKH�DQLPDO�DQG�VSHDN�RI�WKH�ELRPH�IURP�LWV�SRLQW�RI�YLHZ���7R�VHW�WKH�VWDJH�WKDW�ÀUVW�GD\��WKH�URRP�LV�GDUNHQHG��VRPH�LQVWUXPHQWDO�
music is played, the students are asked to close their eyes and come with me to a distant place where animals talk and all beings 
are heard. As I walk around the darkened room, waving a large pelican wing to send a gentle breeze to touch each cheek, we 
enter the new place and begin the reports.

5  Thomas Berry, The Great Work, p. 159.

 
Education, like all social institutions, adapts and responds to changing historical and economic contexts.  As a university 

professor, I am located within what my society recognizes as a realm of “higher education.”  Consistent with this clearly hierar-
chical arrangement, a university professor confronts the cultural imperatives to teach particular skills and specialized informa-
tion to students.  At present, the demands of “effective participation” within a capitalist society promote curricula that prepare 
individuals to “get a job.”  Quite simply, money is required to feed, clothe and shelter the body as well as to pay for a university 
education.  Professors are expected to perform the role of the expert and transmit their knowledge in exchange for substantial 
tuition payments that pay their salaries.  Within the minds of students, parents, and educators alike lies the impending reality of 
“getting what you pay for” in the quest to survive within an increasingly competitive paid, wage labor force.
  

Despite my deeply held personal convictions that each human being is intimately connected with the natural world, I in-
KHULW�D�FLYLOL]DWLRQ�WKDW�SULRULWL]HV�VSHHG��HIÀFLHQF\�DQG�WHFKQRORJ\�RYHU�WKH�PRVW�FRQWHPSODWLYH�DQG�WUDQVFHQGHQWDO�ZDONV�LQ�WKH�
forest.  As participants within institutions of higher education, teachers and learners typically emphasize an education with im-
mediate use-value and technical application in the “real world.”  The most basic comparison of the distribution of funding and 
XQLYHUVLW\�PDMRUV�ZLWKLQ�WKH�´DUWVµ�DV�RSSRVHG�WR�WKH�VFLHQFHV�ZLOO�HYLGHQFH�WKH�SULRULWLHV�RI�UDWLRQDO��VFLHQWLÀF�DQG�GH�QDWXUHG�
interfaces with the environment. 

 
6KDULQJ�WKH�´,QQHU�/LIHµ�DOORZHG�PH�WR�FULWLFDOO\�UHÁHFW�RQ�WKH�ZD\V�LQ�ZKLFK�P\�FRQIRUPLW\�ZLWK�WKH�RUWKRGR[�FRQWHQW�RI�

collegiate education in fact serves to reproduce the very beliefs and practices that subjugate nature.  Given that the sacred cows 
RI�REMHFWLYLW\�DQG�HIÀFLHQF\�VHUYH�WR�OHJLWLPDWH�KXPDQ�FRQWURO�RI�WKH�QDWXUDO�ZRUOG��WKH�UHFRQQHFWLRQ�RI�FKLOGUHQ�ZLWK�QDWXUH�UH-
quires teaching that expands bases of knowledge and understanding beyond the rational to include the subjective, non-rational, 
and immeasurable.  To invite my students to re-connect with nature would challenge the increasing medicalization of ever more 
numerous alternative states of mind and the social construction of time measured in dollars and seconds.

Nature as Teacher/Teachers in Nature 

7KH�SUDFWLFH�RI�WHDFKLQJ�OHDUQLQJ�LV�IUDPHG�E\�VSHFLÀF�QRUPV�RI�WKH�ERG\�ZLWKLQ�SK\VLFDO�VSDFH���8QLYHUVLWLHV�SURYLGH�
controlled, sanitary, and rationally organized environments for the pursuit of education.  The spatial and normative dynamics of 
universities testify to the enduring hierarchy of the mind over matter and the separation of bodies from nature.  In contrast to the 
“Inner Life’s” intention to reunite children with the natural world, the architecture and landscaping on most college campuses 
clearly attest to pronounced pressures in the opposite direction.

  
Wild spaces are replaced with Kodak colored lawns that remain mercilessly manicured…networks of concrete footpaths 

VZLIWO\�GLUHFW�EXV\�EHHV�SDVW�IHUWLOL]HG�ÁRZHUV�IURP�RQH�DLU�FRQGLWLRQHG�EXLOGLQJ�LQWR�WKH�QH[W���+HUPHWLFDOO\�VHDOHG�FODVVURRPV�
minimize movement of bodies and air.  Appetites for food, drink, rest and movement are tightly regulated.  Seating is arranged 
ZLWK�UHIHUHQFH�WR�FKDONERDUGV��PHGLD�SURMHFWRUV�DQG�VFUHHQV���:LQGRZV�DUH�FORVHG�DQG�VKDGHV�DUH�GUDZQ�WR�PD[LPL]H�DUWLÀFLDO�
light and visual teaching aids.  Despite the prevalence of musculoskeletal disorders (lower back pain, headaches), contemporary 
VWXGHQWV�DUH�H[SHFWHG�WR�UHPDLQ�VHDWHG�DQG�PRWLRQOHVV�LQ�FKDLUV��ZLWK�VL[�OHJV�RQ�WKH�ÁRRU����3URORQJHG�VWDQGLQJ�DQG�GLOLJHQW�
pacing (surveillance) of the student body represent anticipated practices that communicate the status, professionalism and au-
thority of the instructor.

 
In stark contrast to the contemplative and monastic existence of bygone days, contemporary scholars contend with a 

hyper-stimulation of the nervous system characteristic of the Information Age.  The most “well-prepared” students must be-
come technologically savvy and learn to navigate the avalanche of diverse and often contradictory ideas that emerge from the 
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     Being present to the natural world is something that happens to you.  You may want it or try to be present, but I think that 
\RX�KDYH�WR�JURZ�LQWR�LW���,W�LV�D�JUDGXDO�SURFHVV�WKDW�VORZO\�LQÀOWUDWHV�HYHU\�FHOO�LQ�\RXU�ERG\���<RX�EHJLQ�WR�OHDUQ�E\�EHLQJ�LQ�
tune with your surroundings.  In my case, I have learned some valuable lessons from listening to my students.  I was teaching 
the class about the various forms of pollution.   I talked of air, water, soil and noise pollution, giving examples of disasters and 
numbers.  I was giving the lecture that every environmental science teacher gives.   Trying to motivate the class to action, I was 
speaking in an animated way to stimulate interest and excitement. As I looked around the room trying to make eye contact, I 
saw a “zoned- out look” from many in the class.  I stopped.  Didn’t they care, I asked? Why weren’t they getting excited about 
the need to work on these conditions?  A young lady in the third row on the left side of the room spoke up and said, “Mr. Senzig, 
it is all too overwhelming.”   That statement hit me like a blast of arctic air.  I lost my breath and could not speak.  She taught 
me something very important that day.  

     The shift in my understanding began when I realized that beyond the teaching of content, people are drawn to you because 
you act in a way that says to others that you care about all life.  People begin to sense it in you even before you acknowledge it in 
\RXUVHOI��$QG�WKHQ�LW�EHJLQV���6WXGHQWV�EHJLQ�EULQJLQJ�ELUGV�LQMXUHG�E\�Á\LQJ�LQWR�D�ZLQGRZ�RU�JODVV�GRRU���*LYLQJ�WKH�ELUG�VRPH�
water and a quiet place to rest or taking it to a wildlife rehabber is the strategy.  A student rescues a baby turtle in the middle of 
the faculty parking lot and comes to me wanting to know what to do.  There is a snake in the hall that needs to be saved before 
the next class bell.  At 7:00 am two students appear at my door upset.  “You have to come now.   There is a bird trapped in the 
PHGLD�FHQWHU�KDOO���:KHQ�WKH�EHOO�ULQJV�WKH�VWXGHQWV�ZLOO�WUDPSOH�LW�µ��,�UXVKHG�GRZQ�WKH�VWDLUV�ZLWK�WKH�VWXGHQW�WR�ÀQG�D�WLQ\�
<HOORZ�5XPSHG�:DUEOHU�LQ�RQH�FRUQHU�RI�WKH�KDOO���,�UHDFKHG�IRU�LW�DQG�LW�ÁHZ�WR�WKH�RWKHU�HQG�RI�WKH�KDOO���7KH�ZLQJV�ZHUH�QRW�
broken.  I followed it to the other end and this time picked up the little bird in my two hands. It was so small and fragile that I 
had to be focused so that I didn’t crush the little creature.  I cradled the tiny bird in my hands and moved towards the door.  One 
student opened the door for me.  As I carried that fragile small body through the door I heard the other student say, “He is the 
%LUG�:KLVSHUHU�µ��,�FDUULHG�WKDW�ELUG�RXWVLGH�WR�WKH�QRZ�VLOHQW�FRXUW\DUG���,�RSHQHG�P\�KDQGV�H[SHFWLQJ�LW�WR�Á\�DZD\���,QVWHDG��
LW�FOLPEHG�RQWR�P\�ÀQJHU��VLWWLQJ�WKHUH�DQG�ORRNLQJ�DW�PH���,W�IHOW�OLNH�D�ORQJ�WLPH�EHIRUH�LW�ÁHZ�WR�D�QHDUE\�SRVW���6WXGHQWV�KDYH�
kind hearts.  They want to help other creatures.  They say, “ We did not know who else to go to or what to do.”  They return to 
ÀQG�RXW�KRZ�WKH�DQLPDO�LV�GRLQJ���7KH\�VWRS�PH�LQ�WKH�KDOO�DQG�OLJKW�XS�ZKHQ�WROG�WKH�VXFFHVV�RI�WKH�UHVFXH��:KHQ�QHZV�LV�EDG�
they go away crushed.

VRFLDO�DQG�VFLHQWLÀF�ZRUOGV���8QLYHUVLWLHV�RIWHQ�VKRZERDW�KLJK�WHFK�LQQRYDWLRQV�ZLWKLQ�WKH�FROOHJH�FODVVURRP�DV�WKH�NH\V�WR�WKH�
kingdom of effective teaching and learning.  Labeled as “smart classrooms,” the most coveted teaching spaces are not equipped 
with clay tablets and stylus or clay anything, but with personal computer workstations for each participant. 

 
Likewise, the ruling technologies of a society change the patterns of social interaction between teachers and learners.  

5DSLG�ÀUH�HPDLOV��%ODFNERDUG��WH[WLQJ��DQG�,0�LQFUHDVLQJO\�VXEVWLWXWH�IRU�RIÀFH�KRXUV��SKRQH�FDOOV��DQG�LPSURPSWX�RXWGRRU�
strolls.  Universities devote considerable resources to create elaborate networks of electronic communication.  In addition to 
the gender, age, and occupational status inequalities that separate teachers and students, pop-ups and shock waves enter the 
competition for mindful co-presence and even basic eye-contact among humans.  In contrast to the dinosaur pace and complex-
ion of face to face teacher and student relationships, meaningful “connections” are now measured at high speed, preferably air 
brushed and downloaded in Dolby surround sound.

Traditional teaching and learning environments distance teachers and students from one another and the natural world.  
$OWKRXJK�WHDFKHUV�URXWLQHO\�LQWHUSUHW�ÀGJHWLQJ�ERGLHV��H\HV�DW�KDOI�PDVW�DQG�VQDFNLQJ�DV�VLJQV�RI�GLVUHVSHFW�DQG�GLVLQWHUHVW�
among students, the uprooting and planting of living beings within sterile regimes of institutional space inhibit the creativity 
and energy of the mental, physical and emotional bodies. The “Inner Life” invited me to expand boundaries of teaching and 
learning to locations within nature and to witness the natural world as a living classroom and as a learned teacher.  

������,�KDYH�ÀOOHG�WKH�URRP�ZLWK�WURSLFDO�SODQWV�DQG�GHVHUW�FDFWL��7KHUH�DUH�DTXDULD�ÀOOHG�ZLWK�WDGSROHV�DQG�VQDLOV��DOJDH�DQG�SDU-
URW·V�IHDWKHUV��WXUWOHV�DQG�VQDNHV��ÀVK�DQG�PRUH�ÀVK��7KH�URRP�KDV�EHFRPH�D�QDWXUH�PXVHXP�RI�VRUWV�DV�DOO�WKH�WKLQJV�WKDW�P\�
VWXGHQWV�ÀQG�DQG�EULQJ�LQ�DUH�RQ�GLVSOD\���7HHQDJHUV�DQG�IDFXOW\�ZDON�E\�WKH�URRP�RQ�WKH�ZD\�WR�FODVV�DQG�SHHU�LQ�DVNLQJ��´:KDW�
class is this?”  The plants and animals call out to them to come join us.  “I want to take this class” and  “I want to be in this 
class” are heard as the student heads on to her class.

Part III:  Opening Self and Society with the Natural World

:KLOH�DFDGHPLFV�FHUWDLQO\�UHOLVK�ÁRDWLQJ�ZLWKLQ�WKH�UHDOP�RI�LGHDV��WKH�XOWLPDWH�GXW\�RI�D�WHDFKHU�LV�WR�FXOWLYDWH�DZDUH-
ness and affect meaningful change among students.  From my perspective, educators exert a potentially decisive impact on the 
emergent sensibilities and identities of young people.   Nurtured through my involvement with the “Inner Life,” my teaching 
actively explores pedagogies that transcend the limits of institutional space, embrace rational and non-rational ways of knowing 
and pursue intimate connection with the natural world.  Timberlake Farm’s earth sanctuary has welcomed the voyage of my 
undergraduate students’ bodies and minds to encounters with nature that challenge conventional boundaries of higher learning 
and community.  
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� 7KLV�SDUWLFXODU�DIWHUQRRQ��DV�,�GURYH�KRPH��ZRXOG�EH�GLIIHUHQW���7KH�FDQDO�ZDV�RYHU�KDOI�ÀOOHG�ZLWK�WKH�EXOOGR]HU·V�
sands and the birds were pushed wing to wing at the north end.    Cars and drivers traveled unaware of the destruction of nature 
just a few feet away. My car slid to a stop as it left the four-lane thoroughfare.  The shadows marched toward me as I opened 
the car door and walked toward the canal bank. The white lime sands colored my pants as I knelt down.  I felt the sadness rise 
from this tiny community.  There across the canal no more than 30 feet away a Great Egret stood alone- a good distance from the 
others.  As my eyes moved along the opposite bank counting the many birds, I came to this grand bird regally standing there as 
lord of the land with long white plumes falling from his breast. Our eyes locked. We were at the same level.  We stared at each 
other, for a time. I don’t know how long but it seemed to span epochs.  Across a great chasm we called to each other.  As the 
thick fog rose on communication between Human and Nature, we stood in a common world, the Egret and me.  Looking deeper 
LQWR�KLV�H\HV�,�VDZ�P\�RZQ�UHÁHFWLRQ�DQG�DVNHG��´ZKDW�FDQ�,�GR�WR�KHOS"µ��7KH�UHSO\�ZDV�´WHDFK�WKH�VWRU\���P\�VWRU\��WKH�VWRU\�
of the insensitive destruction of my home and that of my fellow beings, the story of living side by side, humans with nature, 
interwoven and interdependent sharing the same air and the same earth and the story of possibilities.  This was a catalyst that 
changed the way that I teach.  Helping children to look at all life and their environment differently than previous generations 
EHFDPH�P\�SDVVLRQ���,W�ZDV�D�PRPHQW�WKDW�WDXJKW�PH�WKH�LPSRUWDQFH�RI�UHÁHFWLRQ�LQ�RXU�OLYHV�DQG�RI�WKH�LPSRUWDQFH�RI�7KRPDV�
Berry’s The Great Work.  

     It is through the sharing of Thomas’ “the Meadow across the Creek” that I began to fully comprehend the meaning of my 
egret encounter. After exploring what Thomas felt about the meadow, I began to see that my experience was a life changing 
H[SHULHQFH���%HLQJ�D�VFLHQWLVW��,�WRRN�7KRPDV·�ZRUGV�WR�KHDUW��´:KLOH�ZH�KDYH�PRUH�VFLHQWLÀF�NQRZOHGJH�RI�WKH�XQLYHUVH�WKDQ�
any people ever had, it is not the type of knowledge that leads to an intimate presence within a meaningful universe.”1   It took 
an encounter of being in the presence of other beings to hear the voice of nature, and to feel the connection between us. Thomas 
also writes “…no effective restoration of a viable mode of human presence on the planet will take place until such intimate 
human rapport with the Earth community and the entire functioning of the universe is reestablished on an extensive scale.”2   I 
have accepted the voice of nature to teach this message to my students.

������5LFKDUG�/RXY�ZULWHV�RI�D�QHZ�GLVHDVH�DPRQJ�FKLOGUHQ�DQG�\RXQJ�SHRSOH�WKDW�KH�UHIHUV�WR�DV�´QDWXUH�GHÀFLW�GLVRUGHU�µ3  Many 
\HDUV�DJR�RQ�DQ�(YHUJODGHV�ÀHOG�WULS�WKHUH�ZHUH�WZR�IHPDOH�VWXGHQWV�ZKR��DIWHU�GLVHPEDUNLQJ�WKH�EXV��UHIXVHG�WR�OHDYH�WKH�VLGH-
walk for a hike along a trail in the Everglades.   They were visibly afraid.  After encouraging them to walk on the trail I asked 
TXHVWLRQV�WU\LQJ�WR�ÀQG�UHDVRQV�IRU�WKLV�EHKDYLRU��7KH\�WROG�PH�WKDW�WKH\�KDG�JURZQ�XS�LQ�DQ�DSDUWPHQW�FRPSOH[�LQ�0LDPL�ZKHUH�
signs proclaimed, “Do not get on the grass” and the playgrounds were covered with asphalt . . . so they knew that there were 
dangers in grass and other natural surfaces.  We got through that and were able to go on the hike together. 

     And Rachel Carson spoke of the need to have an adult to share nature with.4��$V�,�UHÁHFW�RQ�KHU�ZRUN��,�KDYH�FRPH�WR�XQGHU-
stand that my Grandfather was that adult to me. I dug holes around the fruit tree as he told me about Native Americans’ way of 
fertilizing fruit trees, followed him into the neighborhood to collect oak leaves to mulch and compost the azaleas and camellias, 
DQG�ZDWFKHG�WKH�VXQ�ULVH�DV�ZH�ZRXOG�HQFLUFOH�DQG�KHUG�XS�KXQGUHGV�RI�ÀGGOHU�FUDEV�WR�EDLW�RXU�KRRNV�IRU�VKHHSKHDG�ÀVKLQJ�RQ�
the jetties of the St John’s River.  He would tell me that “you have to learn these things” - they make you part of this life.    So, 
I grew up, went to college, found professors passionate about science and I fell in love with the science of ecology.

     My formal science education was standard science. We studied processes, structure and function. I learned it all in the lecture 
URRP�DQG�LQ�WKH�ODE��0\�XQLYHUVLW\�WUDLQLQJ�ZDV�YHU\�W\SLFDO�DQG�DQDO\WLFDO����,�XVHG�WKH�VFLHQWLÀF�PHWKRG�WR�XQGHUVWDQG�WKH�
SDUWV�DQG�IXQFWLRQLQJ�RI�WKH�HDUWK���%XW��,�ZDV�WKH�KDSSLHVW�DQG�PRVW�H[FLWHG�ZKHQ�P\�ERWDQ\�WHDFKHU�WRRN�XV�RXW�LQ�WKH�ÀHOGV�
and forests of South Georgia or made us go to search for new plants to add to the herbarium. In my senior year the department 
introduced a new course – Ecology.  I was hooked. I had found relationships in university work and science.  The very relation-
ships that my grandfather had taught me years before were now being explained in a science text and in class. Now, it began 
to become clear.

1 Thomas Berry, The Great Work (New York:  Bell Tower, 1999), p. 15.
2 Ibid, p. 19.
3 Richard Louv, /DVW�&KLOG�LQ�WKH�:RRGV���6DYLQJ�2XU�&KLOGUHQ�)URP�1DWXUH�'HÀFLW�'LVRUGHU (Chapel Hill, NC:  Algonquin, 

2005).
4 Rachel Carson, The Sense of Wonder (New York:  HarperCollins, 1998), p. 55.

0\�´6HOI�DQG�6RFLHW\µ�XSSHU�OHYHO�VHPLQDU�LQYROYHV�WKLUW\�VWXGHQWV�LQ�D�ÀIWHHQ�ZHHN�VWXG\�RI�VRFLRORJLFDO�VRFLDO�SV\FKRO-
RJ\���)URP�D�GLVFLSOLQDU\�SHUVSHFWLYH��WKH�FRXUVH�LV�GHVLJQHG�WR�HQJDJH�VWXGHQWV�LQ�D�VXVWDLQHG�UHÁHFWLRQ�RQ�WKH�ZD\V�LQ�ZKLFK�
social forces impact our sense of self and relationship with others.  The primary subject matter of the social sciences, such as 
sociology, evidence the anthropocentrism and androcentrism of western thought in general.  Relegating “nature” to the terrain 
of physical science, most sociologists restrict their attentions to the thoughts and activities of men.  Standard courses on the self 
DQG�VRFLHW\�GHÀQH�WKH�VRFLDO�DV�VHSDUDWH�IURP�WKH�ZHE�RI�OLIH�ZH�FDOO�´QDWXUHµ�DQG�SURFHHG�WR�SODFH�PRGHOV�RI�SHUVRQDO�DJHQF\�
and human organization within a two-legged cultural vacuum.  

A more empirically accurate approach to social interaction would recognize that human beings make sense of life through 
the use of multiple sense organs within a living and breathing environment.  I explain to students that they should anticipate 
readings and activities that are “touch-y-feel-y,” not in a therapeutic sense but in an empirically measurable, individually pal-
pable form.  My course adopts an alternative model of human knowledge/understanding that requires a conscious relationship 
QRW�RQO\�WR�ZKDW�ZH�VHH�EXW�DOVR�WR�ZKDW�ZH�WRXFK�IHHO��KHDU��WDVWH�DQG�VPHOO���%\�IUDPLQJ�WKH�FXUULFXOXP�LQ�WHUPV�RI�WKH�ÀYH�
senses, I strive to de-center the parameters of existence and identity from a purely human, rational and disembodied lens. 

 
2Q�WKH�ÀUVW�GD\�RI�FODVV��,�EHJLQ�WR�SUHSDUH�VWXGHQWV�IRU�WKH�UDQJH�RI�LGHDV�DQG�H[SHULHQFHV�WKH\�ZLOO�HQFRXQWHU��HPSKDVL]-

ing course participants must be willing to look upon the “self,” “society” and even “reality” not as the truth but as the conse-
quence of temporary, shared beliefs.  A primary analytical goal of a “Self and Society” class is to present personal autonomy, 
individual identity, and even human consciousness as inextricably linked to the values of an ever-changing, impermanent col-
lective.  Given the peripheral, if not “invisible,” status of nature within the study of the human, reconnecting students with the 
natural world in fact provides an auspicious window into perceiving the limits of “normal” awareness and behavior.

7KH�VLJQLÀFDQW�GXUDWLRQ�RI�VWXGHQWV·�VRFLDOL]DWLRQ�LQWR�IRUPDO�V\VWHPV�RI�HGXFDWLRQ�GLFWDWHV�WKDW�,�IUDPH�WKH�LQWHUIDFH�EH-
tween my students and the natural world in pre-meditated ways.  For better or for worse, norms of what higher education looks, 
sounds and feels like are so profoundly internalized that even their brief absence often translates into “nothingness” within the 
eyes of my collegiate consumers.  In a nutshell, no Powerpoints, no texts messages, no emails, no video mean “no point.”  For 
example, the 165-acre earth sanctuary at Timberlake Farm comprises a massive, wild green-space compared to a classroom 
WKDW�VHUYHV�WR�´HQOLYHQµ�WKH�VFKRODUO\�FULWLTXH�RI�WKH�LQÁXHQFH�RI�´WRWDO�LQVWLWXWLRQVµ�RQ�KXPDQ�FUHDWLYLW\�DQG�PRYHPHQW���:KLOH�
WKH�FODVV�VHVVLRQ�DW�WKH�VDQFWXDU\�FOHDUO\�IXOÀOOV�D�FRXUVH�REMHFWLYH�IURP�WKH�SURIHVVRU·V�VWDQGSRLQW��VWXGHQWV�FRQVLVWHQWO\�RIIHU�
a resounding, dismissive refrain, “Oh! You mean we are going to that hippie place?!” 

 
Despite legitimate intellectual intentions, this professor must manage her presentation of self and other to navigate a con-

text of potent, negative projections.  To a sociologist, stereotypes represent the ways in which reigning paradigms of thought 
DQG�VKDUHG�FXOWXUDO�EHOLHIV�FDVW�KXPDQV�LQWR�QDUURZO\�GHÀQHG�LPDJHV���,QGLYLGXDOV�FOLQJ�WR�VWHUHRW\SHV�ZKHQ�WKH\�FRQWLQXH�WR�
describe a world in limited ways despite empirical evidence to the contrary.  Clearly, the last time I had looked at my birth 
FHUWLÀFDWH��,�KDG�HQWHUHG�WKLV�PDWHULDO�ZRUOG�GXULQJ�DQ�KLVWRULFDO�HUD�RI�SURIRXQG�backlash to the hippie movement.  Further-
more, I had never witnessed a psychedelic light show or “love-in” occurring anywhere close to Whitsett, North Carolina.  The 
corporate cooptation of countercultural social movements bolstered by mass media representations serves to divorce the hippies 
from their environmental ethos and to reduce them to unemployed, anti-intellectual hedonists.  This synthesis of the hippie and 
nature-lover�ZLWK�FXOWXUDOO\�KHOG�VWHUHRW\SHV�RI�WKH�´XVHOHVVµ�ZDV�HYLGHQW�ZLWKLQ�ZULWWHQ�UHÁHFWLRQV�DIWHU�FODVV���(VVD\V�ZHUH�
replete with blatant, if not unrepentant, confessions that prior to the actual experience, students expected the class would be 
“stupid,” a “waste of time” and “irrelevant compared to real work.”  

+XPDQ�EHLQJV�DUH�GLVWLQFWLYH�LQ�WKHLU�DELOLWLHV�WR�UHÁHFW�RQ�WKH�SDVW�DQG�WR�DQWLFLSDWH�WKH�UHDFWLRQV�RI�RWKHUV���:KHQ�LQWH-
grating earth-centered pedagogies into the university curriculum, I am careful to mobilize accepted educational protocols to 
help neutralize the negative stereotypes of the “nature-attuned” subcultures characteristic to the U.S.  Prior to departure and 
consistent with professorial role expectations, class-readings (downloaded from Blackboard), and class lectures (presented in 
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 My mother often told the story that when I was three years old I stepped on a grasshopper.  As I picked up the little 
ÁDWWHQHG�JUDVVKRSSHU�,�EHJDQ�WR�FU\���6KH�VDZ�LQ�PH�D�VSDUN�WKDW�ZRXOG�JURZ�LQWR�D�ÁDPH�ODWHU�LQ�OLIH���,�SODQWHG�D�YHJHWDEOH�
garden in the back yard, found and kept a horned toad as a pet and loved to listen to the wind symphony in the pines.

     Thomas Berry speaks of the “ meadow across the creek” and the need for everyone to have a nature experience.  A number 
of years ago I traveled the same road home every day from school. The road stretched and twisted its way between communities 
DQG�VXEGLYLVLRQV�FXWWLQJ�RQO\�EULHÁ\�WKURXJK�LVRODWHG�RSHQ�VSDFHV�VXFK�DV�IDUPV���0RVW�RI�WKH�URDGEHGV�ZHUH�ODLG�GRZQ�\HDUV�
before by pumping limestone gravel and sand onto the road, leaving canals alongside the road.  This particular canal had been 
there a long time as evidenced by the large wax myrtles and oaks growing on its west side.  So, in the afternoon a long shadow 
would move across the canal and road.  It was pleasing to the eye as the sun’s glare retreated in front of the marching shadows.  
My eyes were drawn to this section each day for a moment’s respite.  There in the shadows and at the canal edge was life.  Wild-
life thrived in this microcosm.  Little Blue Herons, Great Egrets, Cattle Egrets, Green back Herons, White Ibis, and Anhingas.

     Tricolor Herons found food at the edge of the canal and refuge in the trees.  In the dark green waters with white water lilies 
DQG�ZDWHU�K\DFLQWKV�ZHUH�UHG�HDUHG�VOLGHUV�UHVWLQJ�RQ�WKH�EDQN�DQG�ORQJ�QRVHG�DOOLJDWRU�JDUÀVK�VZLPPLQJ���$V�WKH�DIWHUQRRQV�
turned into weeks and weeks into months I began to notice changes.  Arriving one day I found a group of earth-moving vehicles 
SDUNHG�LQ�WKH�ÀHOG�EHKLQG�WKH�WUHHV�DQG�ZD[�P\UWOHV��6RRQ�D�EXOOGR]HU�EHJDQ�WR�FKHZ�XS�WKH�VRXWK�HQG�RI�WKH�FDQDO�DQG�VSLW�
sand into the far end of this watery refuge.  Daily, foot-by-foot, the bulldozer and its waste of sand clanked forward.  I saw the 
destruction each day as the shadows lengthened and the canal shortened. I also noticed that the animals, especially the birds, 
were not leaving but moving closer and closer together at the north end.  Population density increased. How could there be 
enough food now? What life had already been lost under the tons of sand?  Day followed day as the struggle continued and as 
I observed. 
  

The Evolution of a Science Teacher
by

Randy Senzig

Powerpoint) create space among students for critical discussion of the nature-culture divide.  As familiar touchstones for their 
experiences at the sanctuary, students receive an “education” in the sociology of the environment, technology and knowledge.  
While at Timberlake Farm, students may then choose to expand their toolbox of learning and encounter nature as a teacher with 
a distinctive knowledge base and set of resources. 
 

Closeness with the natural world often stimulates a fundamental reversal of the relationship with the senses required for 
´QRUPDOF\µ�ZLWKLQ�VFKRRO���2XU�SHUFHSWLRQ�LV�LQÁXHQFHG�E\�ERWK�WKH�HIÀFLHQF\�RI�RXU�VHQVH�RUJDQV��ZKLFK�GLIIHU�IURP�LQGL-
vidual to individual) and by our mental preconceptions (individual training, cultural conditioning).  The natural world provides 
students with a context of learning that contrasts with the environmental realities of their everyday lives.  The “lesson” for my 
class in particular requires that students remove watches, remain silent, and leave cell phones and computers within institutional 
walls.  This alternative location of learning stimulates the awareness of the senses as both physical sensations and cognitive 
processes shaped by particular cultural location. 

 
Within nature, students may explore the ways in which their sense of sight is intimately connected to the experience of 

the self and society.  For many of my students, their most intense “exposure” to nature is the daily viewing of a screensaver on 
D�FRPSXWHU�GHVNWRS��QRW�D�IRFXVHG�YLVLRQ�RI�WKH�IRUHVW�ÁRRU���&RQWHPSRUDU\�FROOHJH�VWXGHQWV�DUH�LPPHUVHG�ZLWKLQ�D�FXOWXUH�WKDW�
is hyper-mediated and inundated by the “unreal,” if not “unnatural.”  As women’s and men’s bodies are routinely “enhanced” 
and re-created by cosmetic surgeries, even their images of the landscape are not untouched –but photo-shopped to remove those 
unsightly shadows and bulges.  Timberlake Farm presents students with a space relatively unmediated by human technologies, 
thus opening the eyes of their bodies to the distorted gaze of their culture and to the enduring eyes of the world.

In addition, the sanctuary temporarily distances students from their normal soundscape.    During their silent meditation 
ZLWK�QDWXUH��XQIDPLOLDU�VLJKWV�DUH�DPSOLÀHG�E\�XQUHFRJQL]HG�VRXQGV���7R�QDYLJDWH�WKLV�OLIH�ZRUOG��VWXGHQWV�FRPH�WR�DSSUHFLDWH�
that the GHÀQLWLRQ�RI�VSDFH�ZLWK�VRXQG�GLIIHUV�VLJQLÀFDQWO\�IURP�WKH�domination of space with sound more characteristic of 
western cultures.  With the bells, whistles and mp3s on mute, students enter an animated world that is abundant in non-verbal, 
symbolic communication.  The removal of the visual and audio cues provided by their digital watches likewise underscores that 
even time may be measured in multiple ways within the context of nature.

 
Reconnecting the child with nature re-orients students to the sense of touch as well as its more intimate sensory mode, 

taste.  Our distance and closeness with all facets of the environment is more than mere juxtaposition.  While at Timberlake, stu-
dents may experiment with the norms of contact between a person and the world.  Students are asked to remain attentive to what 
they “touch” and why they “touch.”  This connection involves a range of feelings that are emotional and sensational.  While 
ORJLVWLFDO�GLIÀFXOWLHV�DQG�LQVWLWXWLRQDO�LPSHGLPHQWV�FHUWDLQO\�OLPLW�WRXFK�IRU�WKLUW\�XQGHUJUDGXDWH�VWXGHQWV�RXWVLGH�XQLYHUVLW\�
walls, students also describe a host of emotional barriers to the Timberlake Farm excursion.  Fear of the “elements” often mani-
fests as many students hovering close to the tree house.  In their essays, students speak to their discomfort and fascination with 
one hundred minutes outside of the pace and perceived order of the classroom.  As the rich smellscape triggers their memories, 
student travels also become multidimensional in personal space as well as life history.  The natural world expands qualities of 
EH�LQJ�LQ�WKH�ZRUOG��LQYROYLQJ�DFWLRQ�DQG�SUHVHQFH�IURP�ZLWKLQ�DQG�ZLWKRXW��FRQGLWLRQLQJ�DQG�DJHQF\�DPRQJ�LQÀQLWH�OLIH�IRUPV�

  
Part IV:  Continued Re!ections

As a participant in the “Inner Life of the Child,” I was blessed with a co-creative community dedicated to the development, 
transformation and strengthening of life-giving principles.  The conversations, meditations and process of the “Inner Life” al-
lowed me to deeply question the ways in which connection with nature may serve to catalyze and support valuable teaching and 
learning. From my perspective, the quality of education ultimately remains measured by the ways in which “knowledge” serves 
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5HÁHFWLRQV�RQ�WKH�3UDFWLFH

When I have this time to disconnect from my structured life I feel 
really connected to nature.  Then after I go on with my life I for-
get this calming, relaxed feeling.  Nature is always welcoming and 
gives me a peaceful feeling inside.

-Jessie Winfree (Sixth Grade)

     As the school year draws to a close, I always spend time looking back over what has happened.  I ask myself what I could do 
differently and how I could do it better next year.  As I look over the yearlong practice I see successes and challenges.

     I was very pleasantly surprised by the willingness of my students to take on something that is very different from their day-
to-day lives; by the way they embraced the new experience with curiosity.  I was heartened when seventh graders stopped to 
ask when we would be doing it again.  Most of all, I was touched by the depth of caring about the natural world that so many 
of them exhibited.

     There were also challenges which will inform my practice as I continue incorporating these ideas into the way I teach.  While 
many students embraced the experience, there were those who were reluctant.  I feel that much of this reluctance is based in 
being uncomfortable with a nontraditional school experience.  I hope to help them overcome some of this reluctance so that 
they can share in the positive feelings with their peers. The logistical challenge of being able to get the time that I would like 
was one of the most frustrating parts of my practice.  Just like the students, I tend to get bogged down in the mundane details 
and things that have to be done, all of which are a barrier for me to immerse myself in this practice.

     As I move forward, this last year informs how I will teach my classes.  It brings to the forefront of my mind the need to 
keep balance in the lives of my students.  I hope to continue these silent “morning meetings” and perhaps expand the practice 
to other teachers and the lower school classrooms.  The effect that this practice has had on my students cannot be quantitatively 
measured, but I believe that it has had a positive effect on them and will continue to impact them as they move into the even 
more hectic years of high school and beyond.

7KH�FKLOO\�EUHH]H�IHHOV�QLFH�WR�PH���$V�,�VLW�RXWVLGH�LW·V�QLFH�DQG�TXLHW���
(YHQ�WKRXJK�LW·V�TXLWH�FROG�DQG�EUHH]\�LW�IHHOV�QLFH���,�KHDU�WKH�VZHHW�
birds chirping and waking for the bright day ahead.  I wake up more 
and more.  Even though it’s soothing it wakes you up and puts you in 
a good mood to start off the day.  So, as I go from class to class I’ll 
WKLQN�RI� WKLV�H[SHULHQFH�DQG�KDYH�D�JUHDW�GD\�� �$�FKLOO\�EUHH]H� IHHOV�
nice to me!

-B’nai Shalom Sixth Grader

Marti Canipe LV�DQ�(LQVWHLQ�)HOORZ�DW�WKH�2IÀFH�RI�3RODU�3URJUDPV�RI�WKH�1DWLRQDO�6FLHQFH�)RXQGDWLRQ�LQ�:DVKLQJWRQ��'&���
She taught middle school science at B’nai Shalom Day School in Greensboro, North Carolina.  She holds a B.S. in Biology 
from the University of North Carolina and studied zoology and freshwater ecology at the University of New Hampshire.  Her 
passion for nature is rooted in many childhood days spent in the woods and creeks of the piedmont of North Carolina. 

to ameliorate the suffering of all living beings.  My work with the Center at Timberlake Farm allowed both myself as a teacher 
and my students to perceive learning beyond the dominant models and contexts of higher education.  Through these direct, lived 
experiences, I have come to embrace a more diverse community of teachers in the form of a living and breathing ecosystem.  I 
have witnessed my students come to a place where they might see the “unseen,” listen to the “silent,” touch/feel the “intangible” 
DQG�FUHDWLYHO\�LQWHJUDWH�DQG�HPERG\�VFKRODUO\�LGHDV���:LWK�D�VHOI�FRQVFLRXV�FRPPLWPHQW�WRZDUGV�JHQWOH��UHÁHFWLYH�HGXFDWLRQ�
connected to the natural world, my teaching will continue to explore earth-centered pedagogies and invite students to become 
aware within an environment of birth and death, abundance and lack, action and intention.  

Lisa Marie Peloquin holds a Ph.D. in Sociology from Duke University.  She has applied her sociological training and bilingual 
skills in work with Latino immigrants and migrants in North Carolina, adults diagnosed with mental retardation and mental ill-
ness, and alternative health care centers.  Entitled “Vibrant Weave: “‘Holistic Healing’ and the Embodiment of Community in 
a Southern Mill Town,” her dissertation explored how contemporary healing practices and green lifestyles serve as a valuable 
lens through which we may re-think the nature of culture, power, and the self. As an Assistant Professor of Sociology at Elon 
University, Lisa teaches courses on women and gender studies, contemporary social theory and embodiment.  She has also 
pursued independent studies in Ayurveda and yoga.  Lisa presently serves on the Board of Directors for The Center of Educa-
tion, Imagination and the Natural World.
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Center Programs 2010  

Programs for Children

Children of the Forest
An Afternoon Program in the Natural World for 6-9 year olds
3:45 – 5:30 pm
Spring Session I: Wednesday, March 17 - April 7, 2010
Spring Session II: Wednesday, April 14 - May 5, 2010
$80 per session 
Once a week, rain or shine, a group of 8 children explores the forests, fields, creeks and organic garden of Timberlake Farm Earth 
Sanctuary.  Unhurried by the pressures of time, they are guided in natural play and exploration by Sandy Bisdee, staff Naturalist/
Educator, who brings over twenty years’ experience with children and the earth to her work at the Center. The program is entirely 
outside in the fresh air, sunshine, wind, rain, fog and all kinds of weather!  Parents may drop off their children or stay for solo time 
on woodland trails.          

Make New Friends:  A Nature Camp for 5-7 year olds 
June 14 - 18, 2010
9:30 am  – 3:00 pm 
Cost: $250 a child (limited to 12 children)
Staff:  Sandy Bisdee 
In this magical week together, we will make new friends deep in the forest, bubbling in the brook, blossoming in the garden and 
living in the open meadows.  Our days begin with music, natural play and sharing time, and continue with nature walks, where we 
experience “magical moments” on woodland trails.  In the afternoons, we gather in the story circle, make time for artistic expression, 
and go creek exploring off the Creeping Cedar Trail.  The week will close with a joyful “Children of the Forest Festival” on Friday.   
Healthy snacks are prepared daily.  Please plan to bring your own lunch. 

Exploring Secret Places:  A Nature Camp for 8-10 year olds
June 21 - 25, 2010
9:30 am  – 3:00 pm 
Cost:  $250 a child (limited to 12 children)
Staff:  Sandy Bisdee
In this week of adventure and imagination, we will explore woodland trails, but also venture off the beaten path into the wilder 
areas of the natural world.   Join us as we share in the wonder of these experiences together!  Each day we make new connections 
to secret places in the natural world, and new friendships with each other. The week includes poems, stories, songs, rhythm games, 
music making, and exuberant sharing in the feeling of community with the natural world.  Healthy snacks are prepared daily.  Please 
plan to bring your own lunch. 

Earth, Air, Fire, Water:  A Nature Camp for 11-13 year olds 
July 5 - 9, 2010
9:30 am – 3:00 pm
Cost:  $250 a child (limited to 12 children)
Staff:  Sandy Bisdee
Join us in exploring the elements of earth, air, fire and water with new eyes.  Each day begins with stories and songs from many 
cultures followed by expeditions into the mysteries of the magical garden, woods, creeks and rocks of our earth sanctuary.  Together 
we will discover an inner relationship to the elements.  In the afternoons we give imaginative expression to our individual experi-
ences of the morning through poetry, art and journaling. Healthy snacks are prepared daily.  Please plan to bring your own lunch. 
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� $V�,�ORRNHG�EDFN�RQ�WKH�GD\V��,�ZRQGHUHG�ZKDW�KDG�EHHQ�GLIÀFXOW�IRU�WKH�HLJKWK�JUDGH���+DG�,�H[SHFWHG�WRR�PXFK�IURP�WKHP�
just because they are the oldest class?  Did I affect their experience in some way since it was the third time I had led the gather-
ing?  Did the “personality” of their class make them more reluctant to share their feelings with each other?  Most importantly, 
what should I do differently the next time we gathered?

How great was the silence the world once knew?
(YHU\WKLQJ�XQGHU�LW�ÁRXULVKHG�DQG�JUHZ�
Where did it go?
Why don’t we know?

-Alina Gabitov (Seventh Grade)

     Silence remained the focus of our practice for the next several gatherings.  As we continued to work with silence, students 
were able to move into it much more readily.  They were noticeably more at ease with moving into a calm, peaceful place within 
WKHPVHOYHV���0\�VWXGHQWV�FRQWLQXHG�WR�UHÁHFW�RQ�WKH�FDOPQHVV�WKDW�EHLQJ�LQ�VLOHQFH�EURXJKW�WR�WKHP���7KH\�H[SUHVVHG�WKH�IHHOLQJ�
that somehow when you were in silence the world slowed down.  Several commented to me that the demands of their lives tend 
to overwhelm them and that being quiet really helped bring back their focus.
  

Moving into Thoreau

     Having spent some time with their own thoughts in silence, my practice moved on to students spending some time with the 
words of Henry David Thoreau.  As we gathered for our “morning meeting” that would focus on Thoreau, we spent a little time 
exploring who Thoreau was and what he had done while living at Walden Pond.  Many of the students were very intrigued by 
his lifestyle which seemed very foreign to their lives.  After this brief introduction each student selected a quote from Thoreau 
and found a quiet spot to spend some time with his words.

     As part of this practice, I asked each student to write something while they were sitting in their quiet spot.  It could be a 
response to the words of Thoreau or just something that they felt while they were sitting in the natural world.  Some of their 
responses follow below.

“Not until we are lost do we begin to understand ourselves.”2 – Henry David Thoreau

“When you have time to think and when you are alone, you can start to think about who you really are in the world.  When you 
are lost and you have nothing to do or think about – you will think about who you are right now and who you want to become.”  
- B’nai Shalom Seventh Grader

“I often feel that whenever something goes wrong in my life, or I go to a place that is unfamiliar to me, I begin to examine and 
learn new things about myself.  When you are out of place, you go to a place inside yourself.  When I am doing my normal 
routine, I don’t have very much time to stop and think about my life.” – B’nai Shalom Eighth Grader

“If a man does not keep pace with his companions, perhaps it is because he hears a different drummer.”3 – Henry David Thoreau

“The birds are your companions.  Their chirping is the beat that guides you.  There are so many different kinds of birds, and 
each one is its own drummer.” – Evan Semon (Sixth Grade)

“Most of the luxuries and many of the so-called comforts of life are not only not indispensable, but positive hindrances to the 
elevation of mankind.”4 – Henry David Thoreau

“You don’t really need all the ‘luxuries’ to be happy.  They seem to be good things in life, but are really just obstacles in your 
way from becoming a better person.” – Jessica Papier (Seventh Grade)

2 Henry David Thoreau, Walden (New York:  Barnes & Noble Classics, 2005).
3 Ibid.
4 Ibid.

Programs for Schools & Groups

Awakening to Nature
Grades pre-school – K, 9:30 am –12:00 noon, $200
Grades 1-5, 9:30 am - 1:30 pm, $250
Number of Children:   maximum 24
“Awakening to Nature “ brings the inner lives of children into a new relationship with the beauty, wonder and intimacy of the 
natural world.  Throughout the changing seasons, children are invited to slow down and experience the fullness of each moment 
at the earth sanctuary; to take in the sounds, the smells, the feel of the air, the colors and movements of forest, creek, pond, 
garden and meadow.  Through story, music, movement and visual image, inner experiences are deepened and shared.  The day 
HQGV�ZLWK�D�KHDUWZDUPLQJ�FLUFOH�RI�UHÁHFWLRQ���:H�DUH�KDSS\�WR�DGDSW�WKLV�SURJUDP�WR�WKH�GLIIHULQJ�GHYHORSPHQWDO�QHHGV�RI�
children in grades pre-K-5.

The Poetry of Nature
9:30 am – 1:30 pm
Grades 6-12
Cost:  $250
Number of Students: maximum 24
“Whoever you are, no matter how lonely, the world offers itself to your imagination, calls to you like the wild geese, harsh and 
exciting – over and over announcing your place in the family of things” ~ Mary Oliver
Students are led along earth sanctuary trails on a journey that deepens their connection to the natural world through silent 
practices and poetry readings at special sites.  While taking in the images of each new place, students are called to write their 
own poetry of nature.  The day culminates in a poetry reading after lunch where each contribution is deeply connected to their 
H[SHULHQFHV�RI�WKH�HDUWK�VDQFWXDU\�DQG�WR�WKHLU�LQQHU�OLIH���7KH\�UHDG�SRHPV��DVN�TXHVWLRQV��DQG�VKDUH�UHÁHFWLRQV�RQ�WKH�GD\�
and their sense of belonging to the natural world. We are happy to adapt this program to the differing developmental needs of 
students in grades 6-12. 

Native American Journeys
9:30 am – 1:30 pm
Grades K-5
Cost:  $250
Number of Children:   maximum 24
´1DWLYH�$PHULFDQ�-RXUQH\Vµ�LV�D�SURJUDP�DERXW�1DWLYH�$PHULFDQV�WKDW�EHJLQV�DURXQG�WKH�ÀUH�FLUFOH���2ULJLQDO�DQG�WUDGLWLRQDO�
VWRULHV��1DWLYH�$PHULFDQ�SRHWU\��VRQJV�LQ�YDULRXV�WULEDO�WRQJXHV��RULJLQDO�DQG�WUDGLWLRQDO�ÁXWH�PXVLF��DUWLVWLF�DFWLYLWLHV��JXLGHG�
earth walks in smaller groups, exposure to everyday artifacts, discussion about food, medicine, shelter, clothing, stewardship 
and spiritual beliefs can be woven into this day together. Our time together is centered around gratitude, respect for all creation, 
silence, giving and receiving, sensorial awareness and individual gifts.  The children come away with an experience that is 
deeply connected to the natural world.  We are happy to adapt this program to the differing developmental needs of children in 
grades K-5. 

Special Design Programs
Since 2004, the Center has created a wide range of Special Design Programs for schools, churches, and universities that bring 
children, young adults and educators into a deep personal connection to the natural world. The Center welcomes inquiries from 
teachers and schools, pre-school through college. We offer many possibilities for educators to partner with the Center in creat-
ing a compassionate human presence to the Earth.

We are happy to set up an exploratory meeting with you to consider ways in which the Center might tailor a program to the 
particular needs and values of your learning community.  If you are interested in exploring a Special Design Program with the 
Center, please contact Center Director Peggy Whalen-Levitt at (336) 449-0612 or e-mail her at beholdnature@aol.com.

Applications for Children’s Programs may be downloaded from our website at www.beholdnature.org. Please call the office 
at (336) 449-0612 to arrange a date for a school group before sending in your registration forms. 
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     It was with this thought in mind that I set down my dedicated intention for my yearlong practice.  The guiding thought behind 
my practice would be the question: How can I help my students connect with the healing and renewing power of the natural 
world?  I had seen the capacity of my students to make deep connections to the natural world through days spent at Timberlake 
Farm.  I hoped to give them a place and the ability to bring this into their “regular” lives.

     Each class begins their day with a “morning meeting” which has as one of its goals to build a classroom community.  I uti-
lized part of this time on a semi-regular basis, meeting with each of the three middle school classes in our outdoor chapel.  The 
outdoor chapel provided an ideal space for this practice.  I chose the chapel for several reasons.  One is its physical location, 
nestled amongst the trees at the edge of our schoolyard.  As a chapel, it is also imbued with a spiritual quality that is essential 
to the goals of my practice.  Finally, it is located just outside of the middle school wing of our building and I hoped that seeing 
it would remind my students of the times we spent there.

     I started my practice with the goal that I would meet with each class of students once a month throughout the duration of the 
school year.  Due to the time constraints of our schedule, each meeting would last only for a short time.  Each gathering had a 
single idea as its focus to facilitate looking deep rather than wide.  In reality with the demands of a tight schedule and special 
events, I meet with each class on a less regular basis.

The Practice Begins with Silence

:H�QHHG� WR�ÀQG�*RG��DQG�KH�FDQQRW�EH� IRXQG� LQ�QRLVH�
and restlessness.  God is the friend of silence.  See how 
QDWXUH�²�WUHHV��ÁRZHUV��JUDVV�²�JURZV�LQ�VLOHQFH��VHH�WKH�
stars, the moon and the sun, how they move in silence…
We need silence to be able to touch souls.

-Mother Teresa1

     I decided that our practice would begin with experiencing silence.  The world of a typical middle school student is the an-
WLWKHVLV�RI�VLOHQFH��,W�LV�QRW�DQ�HDV\�H[SHULHQFH�IRU�PDQ\�RI�WKHP�WR�VSHQG�WLPH�LQ�VLOHQFH�ZLWK�WKHLU�RZQ�WKRXJKWV���$W�RXU�ÀUVW�
gathering I gave the students a general idea of the practice we were embarking on together.  I shared the quote on silence from 
0RWKHU�7HUHVD�DQG�DVNHG�HDFK�VWXGHQW�WR�ÀQG�D�SODFH�ZKHUH�WKH\�FRXOG�VLW�LQ�VLOHQFH�IRU�ÀYH�WR�WHQ�PLQXWHV�

     The students chose spaces they were comfortable with; some stayed on benches in the chapel, others ventured to a spot on the 
JUDVV\�KLOO�DGMDFHQW�WR�WKH�FKDSHO���6HYHUDO�VWXGHQWV�IRXQG�LW�GLIÀFXOW�WR�PRYH�DZD\�IURP�D�JURXS�RI�WKHLU�SHHUV�DQG�VDW�FOXVWHUHG�
together.  As we all settled in our spots and grew still, the natural world began to emerge from the background.

�����)RU�WKLV�ÀUVW�JDWKHULQJ�,�KDG�QRW�DVNHG�P\�VWXGHQWV�WR�ZULWH�DQ\WKLQJ�GXULQJ�WKHLU�WLPH���,�KRSHG�WKDW�E\�UHPRYLQJ�WKH�DXWR-
matic pressure of “handing something in” I would encourage students to focus on their own thoughts.  Before going back in to 
start the school day, each group gathered back in the chapel space to share their thoughts.

As soon as it was quiet I felt calmed down.

In silence you can actually think and notice.

Without nature, there is no God. 

-B’nai Shalom Middle Schoolers
 

�����5HÁHFWLRQV�RQ�WKH�IHHOLQJ�RI�FDOPQHVV�DQG�SHDFHIXOQHVV�GRPLQDWHG�WKH�WKRXJKWV�WKDW�ZHUH�VKDUHG�E\�VWXGHQWV�LQ�VL[WK�DQG�
seventh grade.  Several students also commented about feeling nearer to God when they are outside in silence.  Unexpectedly, 
WKH�IHZ�UHÁHFWLRQV�RIIHUHG�E\�WKH�HLJKWK�JUDGHUV�IRFXVHG�SULPDULO\�RQ�LW�EHLQJ�KDUG�IRU�WKHP�WR�EH�VLOHQW���,�KDG�EHHQ�SOHDVDQWO\�
surprised at how well the days had gone with the sixth and seventh grade and I was troubled by the response of the eighth grade.

     
1 Mother Teresa Quotes, Think Exist (October 12, 2007), http://thinkexist.com/quotes/mother_teresa/

Site-based Educators’ Programs
The Center offers an opportunity for educators who are familiar with the philosophy of the Center to offer their own programs 
for students at the earth sanctuary.  Educators who have attended either the Seventh Generation Teachers’ Program or The Inner 
Life of the Child in Nature Program are eligible for this opportunity.  In keeping with the mission of the Center, we ask that 
participating educators design programs for children, young adults and college students that call upon their inner faculties of 
imagination and intuition and enable them to form a bond of intimacy with the natural world.  The fee for a Site-Based Edu-
cator’s Program is $125 per day.  If you are interested in this opportunity, please request an application from Center Director 
Peggy Whalen-Levitt at (336) 449-0612 or e-mail her at beholdnature@aol.com.  Once we have reviewed your proposal, we 
ZLOO�FRQWDFW�\RX�ZLWKLQ�D�ZHHN�WR�FRQÀUP�D�GDWH���3URJUDPV�DUH�OLPLWHG�WR����VWXGHQWV�

Programs for College Students
Garden Apprenticeship Program
The Center seeks college students who are interested in working in our organic garden under the direction of our garden vol-
unteer coordinator, Sandy Bisdee.  If you are interested in making a commitment to a weekly schedule of service during the 
Fall, Spring or Summer semester, please contact Sandy at sandybisdee@hotmail.com or e-mail the Center at beholdnature@
aol.com.

Programs for Adults
Nurturing a Sense of Wonder:  A Program for Parents and K-2 Educators
Led by Sandy Bisdee
March 13, 2010
1:00 pm – 4:00 pm (meet at the Treehouse)
Fee:  $40
In this program, we will explore ways to bring the inner lives of young children into a new relationship with the beauty, won-
der and intimacy of the natural world. We’ll consider how, throughout the changing seasons, we might invite children to slow 
down and experience the natural world, to take in the sounds, the smells, to feel the air, the colors and movements of the world 
around them. In addition to practices that can be used outside, we will explore practices that can bring the natural world into the 
home or pre-school/kindergarten classroom.  (Registration forms can be downloaded at our website:  www.beholdnature.org)

(This program will also be offered at the Walnut Creek Wetland Park in Raleigh on March 20, 2010.  Please see our website 
for details)

At Nature’s Pace: A Nature Retreat for Adults
Fee:  $250 per four-hour retreat
Group Size:  16 maximum (bring a bag lunch)
Please call the Center to schedule a date before sending in your registration form, available for download at our website:  www.
beholdnature.org 
 
The ever-accelerating pace of change is leading us to a hurried existence that alienates us from our deepest selves and our con-
QHFWLRQ�WR�WKH�HDUWK���7KLV�GD\�IRU�UHQHZDO�DQG�UHÁHFWLRQ�DPRQJ�WKH�TXLHW�ZRRGV��PHDGRZV�DQG�ODNHV�RI�7LPEHUODNH�)DUP�RIIHUV�
time in the present at nature’s pace.
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Silence, Thoreau, and a Covenant
by

Marti Canipe

Framework of the Practice

     My students generally come from very high-achieving families who have been successful in their material lives.  In many 
cases this leads to a great deal of pressure put on these students both by their parents and themselves.  Even as middle school-
ers they worry about establishing a competitive position to get into the “right” colleges and universities. Many of my students 
regularly complain about being “stressed-out” by all that they need to get done.

I’m busy with life.  There are so many tasks that I need to 
complete, so many goals I need to accomplish.  
People expect so much from me, and I’m busy trying to give 
those people what they want from me.

-B’nai Shalom Seventh Grader

The Inner Life of the Child in Nature: Presence and Practice
A Two-Year Co-Research Program for Educators funded by the Kalliopeia Foundation

Since its beginnings in 2000, The Center for Education, Imagination and the Natural World has worked closely with ecotheo-
logian Thomas Berry to re-imagine the child’s relationship with the natural world.  Seminal to these conversations is the fol-
lowing quote from Thomas Berry:

There is a certain futility in the efforts being made – truly sincere, dedicated, and intelligent efforts – to remedy our 
environmental devastation simply by activating renewable sources of energy and by reducing the deleterious impact of 
WKH�LQGXVWULDO�ZRUOG���7KH�GLIÀFXOW\�LV�WKDW�WKH�QDWXUDO�ZRUOG�LV�VHHQ�SULPDULO\�IRU�KXPDQ�XVH��QRW�DV�D�PRGH�RI�VDFUHG�
presence primarily to be communed with in wonder, beauty and intimacy.  In our present attitude the natural world 
remains a commodity to be bought and sold, not a sacred reality to be venerated.  The deep psychic shift needed to 
ZLWKGUDZ�XV�IURP�WKH�IDVFLQDWLRQ�RI�WKH�LQGXVWULDO�ZRUOG�DQG�WKH�GHFHSWLYH�JLIWV�WKDW�LW�JLYHV�XV�LV�WRR�GLIÀFXOW�IRU�VLPSO\�
WKH�DYRLGDQFH�RI�LWV�GLIÀFXOWLHV�RU�WKH�DWWUDFWLRQV�RI�LWV�EHQHÀWV���(YHQWXDOO\��RQO\�RXU�VHQVH�RI�WKH�VDFUHG�ZLOO�VDYH�XV�1 

In considering the education of children and young adults in our culture, we have come to believe that this “deep psychic shift” 
that Thomas Berry refers to is the central task of our time. To what extent does the schooling of children contribute to their view 
of the natural world as a commodity?  How might we create a context within which children awaken to the wonder, beauty and 
intimacy of the natural world?  What might be done to restore a sense of the natural world as a sacred presence in the lives of 
children? These are the questions that have concerned us.
 
In response to these questions, the Center initiated a two-year program in the Autumn of 2006 entitled “The Inner Life of the 
Child in Nature: Presence and Practice,” designed to prepare educators to develop capacities to nurture the deep inner faculties 
of imagination and intuition in children and young adults, and to create contexts within which children and young adults are 
given the opportunity to develop a bond of intimacy with the natural world. 

Each year, the Center accepts a new class of twenty educators into “The Inner Life of the Child in Nature:  Presence and Prac-
tice” program.  The group is comprised of teachers, parents, child psychologists, guidance counselors, religious educators, child 
care providers, naturalists, college professors, and others who are entrusted with the care of children or young adults and who 
indicate a deep interest in developing capacities for nurturing a relationship between the inner life of the child/young adult and 
the natural world.

'HVLJQHG�DV�D�FR�UHVHDUFK�DPRQJ�SDUWLFLSDQWV��WKH�SURJUDP�XQIROGV�RYHU�WKH�FRXUVH�RI�WZR�\HDUV��'XULQJ�WKH�ÀUVW�\HDU��SDU-
ticipants come together for Saturday retreats in the Fall, Winter and Spring, as well as a two-day retreat in the summer. In the 
second year, participants develop a practice in consultation with Center staff and reunite for a retreat in the Summer during 
which practices are shared.   The program is intended to be a meaningful sequence of experiences that build one upon the other.  
Therefore, we request that participants make a commitment to attend every session and complete readings and assignments 
prior to each retreat.

,Q�WKH�ÀUVW�\HDU��ZH�IRFXV�RQ�´3UHVHQFHµ���WKH�GHYHORSPHQW�RI�LQQHU�FDSDFLWLHV��ERWK�LQ�RXUVHOYHV�DQG�LQ�FKLOGUHQ�DQG�\RXQJ�
adults that enable us to form a bond of intimacy with the natural world.  In the second year, we focus on “Practice” – the devel-
opment of new ways of working in the world.  

At the Center, we try to create a meaningful context for our programs by paying close attention to the rhythm of the day.  Re-
WUHDWV�EHJLQ�ZLWK�D�PRPHQW�RI�VLOHQFH�LQWHQGHG�WR�TXLHW�WKH�PLQG�DQG�FUHDWH�D�ÀHOG�RI�UHFHSWLYLW\�IRU�WKH�JURXS���(YHU\�UHWUHDW�
LQFOXGHV�VROR�WLPH�LQ�WKH�QDWXUDO�ZRUOG��WLPH�IRU�UHÁHFWLRQ�DQG�VKDULQJ��WKH�IHOORZVKLS�RI�VKDUHG�PHDOV�DW�OXQFK��DQG�SUHVHQWD-
tions related to the theme at hand. 

Applications can be downloaded at www.beholdnature.org or requested by contacting Peggy Whalen-Levitt                             
at the Center at beholdnature@aol.com or (336) 449-0612.

1 Thomas Berry, Foreword, When Trees Say Nothing by Thomas Merton, edited by Kathleen Diegnan, Notre Dame, IN:  Sorin Books, 2003, pp. 18-19.

A Never Ending Friend

You can feel alone among people
But, Mother Nature is always by your side
The sun will smile down on you
The trees will protect you
And the river is a never ending source of life
Next time you feel alone
Go outside
Because Mother Nature will heal your heart ache

      -Alli Lindenberg
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$JDLQVW�WKLV�EDFNGURS���0DUWL�SURYLGHV�WKH�RSSRUWXQLW\�IRU�VLOHQFH�DQG�UHÁHFWLRQ�LQ�QDWXUH���$�ZKROH�QHZ�ZRUOG�RSHQV�XS�IRU�
the students, as revealed in the following poem written by an 8th grader:

  How great was the silence the world once knew?
� � (YHU\WKLQJ�XQGHU�LW�ÁRXULVKHG�DQG�JUHZ�
  Where did it go?
  Why don’t we know? 

     Randy Senzig, in “The Evolution of a Science Teacher,” was caught up short one day by one of his students who expressed 
despair in the face of  the environmental crises he was passionately laying out before the class.  This encounter marked the 
beginning of Randy’s journey beyond standard science  to a new Earth Wisdom that arises from an integration of analytical and 
intuitive ways of knowing.   Beholding, journaling, imagination and creativity are nurtured as pathways to know the natural 
world. 

�����$QG�/LVD�0DULH�3HORTXLQ��LQ�´*URXQGLQJ�+LJKHU�(GXFDWLRQ���5HÁHFWLRQV�RQ�2SHQLQJV�DQG�2EVWDFOHV�WR�(DUWK�&HQWHUHG�
3HGDJRJ\�µ�FRQIURQWV�WKH�FXOWXUDO�LPSHUDWLYHV�RI�KLJKHU�HGXFDWLRQ���´*LYHQ�WKDW�WKH�VDFUHG�FRZV�RI�REMHFWLYLW\�DQG�HIÀFLHQF\�
serve to legitimate human control of the natural world, the reconnection of children with nature requires teaching that expands 
bases of knowledge and understanding beyond the rational to include the subjective, non-rational, and immeasurable.”  

     In our own work with adolescents and young adults at the Center, we know that a deep capacity for inner presence  to other 
modes of being resides just below the surface of their world of texting, sentence fragments and virtual co-presence.   But the 
allurements of this virtual world are great and need to be balanced with many opportunities for them to bring themselves into 
relationship with “a more profound world that . . .. cannot be sent by e-mail.”   We are grateful to Marti, Randy and Lisa for 
pointing the way.

Warm regards,

Carolyn Toben, Founder                                              Peggy Whalen-Levitt, Director

The Center for Education, Imagination and the Natural World
A Brief History

� 7KH�&HQWHU�IRU�(GXFDWLRQ��,PDJLQDWLRQ�DQG�WKH�1DWXUDO�:RUOG�ZDV�HVWDEOLVKHG�DV�D�QRQ�SURÀW�RUJDQL]DWLRQ�LQ�0DUFK������
in a public/private partnership with Timberlake Farm, a 165 acre earth sanctuary located in the foothills of North Carolina.  
The earth sanctuary was placed in a conservation easement with the Conservation Trust of North Carolina in 2001. 

 During the 2000-2001 academic year, the Center invited a group of educators to participate in a series of retreats with 
ecotheologian Thomas Berry (The Dream of the Earth) and writer/educator Richard Lewis (Living by Wonder) entitled “The 
Biological Imperative:  Nature, Education and Imagination.”  These retreats marked the beginning of our work with educa-
tors in which we considered the question “Can we establish a new form of dialogue between ourselves and the extraordinary 
phenomena that make up our living universe?”

 From 2002-2006, the Center offered a yearlong intensive program for educators entitled “The Seventh Generation Teach-
ers’ Program.”  Through a series of three retreats, teachers shared their own ecostories, kept a nature journal, and transferred 
new ways of listening and responding to the natural world to their practice as teachers.  Seventy-nine teachers participated in 
WKLV�SURJUDP�GXULQJ�LWV�ÀUVW�IRXU�\HDUV���

 During the Fall of 2006, our work with educators took the form of a new two-year program, “The Inner Life of the Child 
in Nature:  Presence and Practice,” funded by a grant from the Compton Foundation.  Now in its third year, this co-research 
program continues with the support of the Kalliopeia Foundation and attracts educators from all over the country.  

 The Center’s Programs for children and young adults have served over 6,500 young people from more than 50 public 
and private schools in the foothills of North Carolina since the Center’s inception in the Fall of 2000.  The Center’s approach 
to working “small and deep” with children and young adults is realized in our present offerings including “Awakening to 
Nature,” “The Poetry of Nature,” “Native American Journeys,”  “Children of the Forest,” and our one-week nature camps in 
the summer.  

 In the Fall of 2004, the Center initiated Special Design programs for schools and groups.  Through programs tailored to 
the needs of a particular learning community, the Center has created a wide range of Special Design Programs for schools, 
churches, and universities that bring children, young adults and educators into a deep personal connection to the natural 
world.  These programs offer many possibilities for educators to partner with the Center in creating a compassionate human 
presence to the Earth.

 The Center publishes a biannual newsletter, Chrysalis, which reaches an international audience.  Published since the Fall 
of 2004, Chrysalis is a forum where thoughts on the relationship between the inner life of the child and the natural world are 
exchanged, as well as a vehicle for making Center programs visible to the general public.  

 Now in its tenth year of existence, the Center was invited to make a presentation about its “Inner Life of the Child in 
Nature” program at the Child/Spirit Conference in Chattanooga, Tennessee on November 8, 2007.   In recognition of its 
distinguished service in carrying forward the work of Thomas Berry, the Center was awarded the Thomas Berry Award by the 
Greensboro Public Library on November 10, 2007.  

 The Center’s work is now reaching wider audiences through publications and television. An article about the Center’s 
work with children, “Ten Caterpillars Yawning,” appeared in Earthlight: Spiritual Wisdom for an Ecological Age, edited by 
Cindy Spring and Anthony Manousos in 2007. In the summer of 2008, the Center was featured in a North Carolina Public 
Television segment of Simple Living on the child’s relationship with the natural world that included interviews with Thomas 
Berry, Richard Louv, author of Last Child in the Woods, and Joseph Cornell, author of Sharing Nature with Children, Journey 
to the Heart of Nature, and Listening to Nature. The Center’s work will soon be featured in the forthcoming book, For the 
Love of Nature: 101 Solutions for the Restoration of Biodiversity, by Briony Penn and Robin J. Hood with Guy Dauncy.
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The Center for Education, Imagination and the Natural World
at Timberlake Farm

1501 Rock Creek Dairy Road, Whitsett, NC 27377
(336) 449-0612 (phone & fax)

E-mail:  beholdnature@aol.com
www.beholdnature.org

Mission Statement

 The mission of the Center for Education, Imagination and the Natural World is to bring to life a new vision of the relation-
ship between the inner life of the child and the beauty, wonder and intimacy of the universe. 

 Presently, the natural world is viewed as a commodity to be used rather than as a sacred reality to be venerated.  A shift 
in our way of relating to the natural world is essential if we hope to participate in nature’s unfolding rather than in its demise.  
7KLV�VKLIW�LV�QRZKHUH�PRUH�FUXFLDO�WKDQ�ZLWKLQ�WKH�ÀHOG�RI�HGXFDWLRQ�ZKHUH�WKH�FKLOG·V�ZD\�RI�UHODWLQJ�WR�WKH�QDWXUDO�ZRUOG�LV�
formed.

 Located within the beauty of a 165 acre earth sanctuary, the Center’s way of working is threefold:  First, the Center offers 
a setting within which national presenters explore the relationship between the inner life of the child and nature from diverse 
perspectives.  Second, the Center provides a context for teachers to deepen their own personal connection to the natural world 
and to be co-creators of ways to bring nature awareness to all paths of teaching. Third, the Center designs programs for children, 
young adults and college students which call upon their inner faculties of imagination and intuition and enable them to form a 
bond of intimacy with the natural world.
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The Center for Education, Imagination and the Natural World
at

Timberlake Farm

Dear Reader,

     At this time when there is growing concern for the world – for global warming, for the economy, for  sustainabilty – it is 
good to hold the image of a “more profound world”  that offers an imagination so different from the consciousness of our time.

     We feel a certain heartache when we realize how much we live on the surface of reality and fail to make a connection with 
the hidden wholeness and depth of the world.  As Thomas Berry has said, we have grown autistic to this more profound world.  
We are sense-oriented in our understanding.  We objectify the world and ask how we might use and fix it.  

     As we ponder this more profound world, we wonder if the real crisis of our time has not so much to do with the long list of 
problems we presently face – global warming, corporate corruption, pollution – as it has to do with our consciousness itself.  
How might our way into the future look different if we were to replace a consciousness that objectifies with a  consciousness 
that reveals the sacred unity and creative interdependence of humanity and the Earth? What new social forms might emerge 
from an understanding of Earth as sacred community?

     Rather than beginning with plans for “saving the world,” Thomas Berry suggests that “the recovery of Western civiliza-
tion from its present addiction to use, as our primary relation to each other and to the world about us, must begin with the 
discovery of the world within.”2

1 Thomas Berry, Evening Thoughts:  Reflecting on Earth as Sacred Community (San Francisco:  Sierra Club, 2006), 138.
2 Ibid, 39-40.

FROM WINSTON-SALEM/ 
GREENSBORO
Take I-40 East to I-85; continue about 
13 miles beyond Greensboro towards 
Burlington. Exit at Rock Creek Dairy 
Road (Exit #135). You will go under the 
overpass and loop around. Turn left at the 
top of the exit and go just over two miles. 
The Timberlake Farm entrance is on the 
left at the top of the hill.

FROM RALEIGH/DURHAM/
CHAPEL HILL
Take I-85 South towards Greensboro. 
Continue on I-85 about 10 miles past 
Burlington. Exit on Rock Creek Dairy 
Road (Exit #135). Turn left at the top of 
the exit and go just over two miles. The 
Timberlake Farm entrance is on the left at 
the top of the hill.
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The Center for Education, Imagination and the Natural World 
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respect for the diversity of the natural world.  
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As we look up at the starry sky at night and as, in the morning, we see the landscape re-
vealed as the sun dawns over the Earth – these experiences reveal a physical world but 
also a more profound world that cannot be bought with money, cannot be manufactured 
with technology,   cannot be listed on the stock market, cannot be made in the chemical lab-
oratory, cannot be reproduced with all our genetic engineering, cannot be sent by e-mail.  
These experiences require only that we follow the deepest feelings of the human soul.1  

  ~ Thomas Berry��(YHQLQJ�7KRXJKWV���5HÁHFWLQJ�RQ�(DUWK�DV�6DFUHG�&RPPXQLW\


